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English
Kinder A (Junior Infants)
Strand

Receptiveness to Language

Strand Unit

Oral

Content/Learning Objectives
 Recognise and observe simple commands.
 Listen to a story (Story Time)/description and respond to it, learn and
retell a variety of stories, rhymes and songs.
 Discussion – theme of the week, our news, the weather, posters, class
calendar, different tenses.
 Jolly Phonics
 Reciting poetry and nursery rhymes and songs.
 Learn to adopt appropriate verbal and non-verbal behaviour to secure
and maintain the attention of a partner.
 Mime and interpret gesture, movement and attitude conveying
various emotions.
 Oral group activities including making up words, sequencing activities,
library time.






Reading




5

Learn to recognise and name the letters of the alphabet.
Develop an awareness of letter-sound relationships.
Jolly Phonics Jingles.
Initial sounds.
Become familiar with a wide range of environmental print, beginning
with print in the class.
Recognise sight words in reading programme and in the classroom
environment.
Recognising print within big books.
Library time.

Strand

Strand Unit

Writing

Content/Learning Objectives
 Develop a sense of rhythm and rhyme.
 Experience the reading process being modelled by class teacher.
 Learn to break down sounds of a word and syllables.








Introduce and greet each other with confidence and initiate
conversation.
Repeat and elaborate words/phrases/sentences modelled by the
teacher.
Focus on descriptive detail and begin to be explicit in relation to
people, places, time, processes, events, colour, shape, size, position.
Role-play activities to perform common social functions.






Library time.
Read picture books as a whole class and with parents.
Learn to break down sounds of a word and syllables.
Engage in shared reading activities.



Write and draw scribbles, shapes, signs, letters and numerals
frequently.
Understand the left-right, top-bottom orientation of writing.
Write her own name.
Use copies to learn initial sounds of words.
See their own writing on display.


Competence and Confidence in
Using Language

Oral

Reading

Writing

Introduce correct grip.
Experience and enjoy a print rich environment.
Learn to form individual letters through the use of sandpaper letters,
soft letters, magnetic letters etc.
Developing fine motor skills through concrete activities.
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Strand
Developing Cognitive Abilities
Through Language

Strand Unit
Oral

Content/Learning Objectives
 Ask questions based on narrative and show understanding of text.
 Discuss different possible solutions to simple problems.
 Recall details from narrative.


Reading







Writing





Emotional and Imaginative
Development Through
Language

Oral

Reading

Writing
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Listen to and enjoy and respond to stories, nursery rhymes, poems
and songs.
Become an active listener.
Play with language to develop an awareness of sounds.
Become familiar with a wide range of environmental print.
Develop an awareness of some letter/sound relationships.
Receive help from the teacher who may sometimes act as a scribe to
assist with accuracy and presentation.
Write and draw frequently for different audiences.
Read personal writing aloud and hear it read.
Reflect on and talk about a wide range of everyday experiences and
feelings.
Create, listen to, learn and retell a wide range of different texts.
Use language to create and sustain imaginary situations through play.
Associate print with enjoyment.
Respond to characters, situations and story details.
Perceive reading as a shared and enjoyable experience.
Pursue and develop individual interests.
Draw and write about feelings, likes and dislikes and sensory
experiences.
Draw and write stories.
Use mime and role-play to create imaginary situations and then draw
and write about them.

Kinder B (Senior Infants)
Strand

Receptiveness to Language

Strand Unit

Content/Learning Objectives
 Recognise and observe simple commands.
 Listen to a story (Story Time)/description and respond to it, learn and
retell a variety of stories, rhymes and songs.
 Discussion – theme of the week, our news, the weather, posters, class
calendar, different tenses.
 Reciting poetry and nursery rhymes and songs.
 Learn to adopt appropriate verbal and non-verbal behaviour to secure
and maintain the attention of a partner.
 Mime and interpret gesture, movement and attitude conveying
various emotions.
 Oral group activities including making up words, sequencing activities,
library time.

Oral











Learn to isolate the beginning sounds and final sounds in a word.
Learn to isolate part of a word.
Expand her own vocabulary.
Develop an awareness of letter-sound relationships.
Become familiar with a wide range of environmental print, beginning
with print in the class.
Recognise sight words in reading programme and in the classroom
environment.
Read fluently with expression and understanding through shared
reading, guided/individual reading and reading aloud.
Library time.
Develop a sense of rhythm and rhyme.
Experience the reading process being modelled by class teacher.





Introduce correct grip.
Learn to form and name individual letters.
To be able to draw a picture and write about it.



Reading



Writing
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Strand

Strand Unit

Content/Learning Objectives
 Become aware of lower case and capital letters and the full stop.
 Write naming words and add descriptive words.
 Experience and enjoy a print rich environment.
 To explore ideas and concepts through writing.




Introduce and greet each other with confidence and initiate
conversation.
Repeat and elaborate words/phrases/sentences modelled by the
teacher.
Focus on descriptive detail and begin to be explicit in relation to
people, places, time, processes, events, colour, shape, size, position.
Role-play activities to perform common social functions.






Library time.
Read picture books as a whole class and with parents.
Learn to break down sounds of a word and syllables.
Engage in shared reading activities.







Write and draw shapes, signs, letters and numerals frequently.
Understand the left-right, top-bottom orientation of writing.
Use copies to explore ideas and concepts through writing.
To create a writing style that is legible and of a good standard.
See their own writing on display.





Ask questions based on narrative and show understanding of text.
Discuss different possible solutions to simple problems.
Recall details from narrative.



Listen to and enjoy and respond to stories, nursery rhymes, poems
and songs.
Become an active listener and reader.


Competence and Confidence in
Using Language

Oral



Reading

Writing

Developing Cognitive Abilities
Through Language

Oral

Reading
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Strand

Strand Unit

Content/Learning Objectives
 Play with language to develop an awareness of sounds and words.
 Become familiar with a wide range of environmental print.
 Develop knowledge of all letter/sound relationships.




Writing


Emotional and Imaginative
Development Through Language

Oral

Reading




Reflect on and talk about a wide range of everyday experiences and
feelings.
Create, listen to, learn and retell a wide range of different texts.
Use language to create and sustain imaginary situations through play.






Associate print with enjoyment.
Respond to characters, situations and story details.
Perceive reading as a shared and enjoyable experience.
Pursue and develop individual interests.



Draw and write about feelings, likes and dislikes and sensory
experiences.
Draw and write stories.
Use mime and role-play to create imaginary situations and then draw
and write about them.




Writing
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Receive help from the teacher who may sometimes act as a scribe to
assist with accuracy and presentation.
Write and draw frequently for different audiences.
Read personal writing aloud and hear it read.

Class 1
Strand

Receptiveness to Language

Strand Unit

Content/Learning Objectives
 Experience challenging vocabulary and sentence structure from the
teacher.
 Listen to a stories, descriptions, instructions and directions and
respond to them.
 Listen to sounds and respond to them.
 Become more adept in using appropriate verbal and non-verbal
behaviour in order to secure and maintain the attention of the
listener.
 Use gesture and movement to extend the meaning of what she is
saying.

Oral






Reading





Writing
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Continue to experience the reading process being modelled.
Continue to build a sight vocabulary of common words from books
read and from personal experiences.
Read fluently with expression and understanding through shared
reading, guided/individual reading and reading aloud.
Library time.
Learn about the sounds associated with the part of a word or syllable
that allows it to rhyme with another word of syllable.
Learn to connect the beginnings of words and syllables with their
rhyming parts as an auditory and visual exercise.
Learn about common word endings, word families and roots of words.
Use knowledge of letter-sound relationships, grammar and syntax and
surrounding text when attempting to identify unfamiliar words.
Self-correct reading errors.
Experience a classroom environment that encourages writing e.g.
personal writing collections, class library, writing corner, displays of
writing.
Observe the teacher as she models writing stories.

Strand

Strand Unit

Content/Learning Objectives
 Seek help from the teacher in order to achieve accuracy and
appropriate standard presentation.
 Experience how a story structure is organised by reading and listening
to fiction.
 Write for different audiences.
 To explore different genres of writing.



Competence and Confidence in
Using Language



Oral










Reading





Writing
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Talk about and reflect on past and present experiences and plan,
predict, anticipate and speculate about future and imaginary
experiences.
Experiment with more elaborate vocabulary and sentence structure in
order to extend and explore meaning.
Experiment with word order and examine its implication for meaning
and clarity.
Focus on the subject under discussion and sustain a conversation on
it.
Initiate discussions, respond to the initiatives of others and have
practice in talking turns.
Read from a rage of children’s literature choosing material for reading
during silent reading periods.
Library time.
Engage in personal reading.
Read aloud.
Find information and share it with others.
Experience an abundance of oral language activity when preparing a
writing task.
Learn to undertake second drafts in order to improve writing.
Understand that the conventions of punctuation help to make
meaning clearer in writing; full stops, capital letters.
Spell common words in a recognisable way.

Strand

Strand Unit

Content/Learning Objectives


Have regular opportunities to write for different audiences.



Recount a narrative or describe a process and answer questions about
it.
Listen to other children describing experiences and ask questions
about their reactions to them.
Adding elaborate detail to what she describes or narrates.
Engage in real and imaginary situations involving language use.
Ask questions that will satisfy her curiosity and wonder; who? where?
what? when? why? how? what if?


Developing Cognitive Abilities
Through Language





Oral









Reading






Writing



Emotional and Imaginative
Development Through Language



Oral
13

Pursue individual interests through independent reading of fiction
and non-fiction.
Adopt an active approach to a text by posing her own questions.
Develop comprehension strategies.
Perform alphabetical order tasks.
Predict future events and outcomes in a book that is being read aloud.
Giving a more formal response to a book in oral or written form.
Use information technology to increase motivation to read and to
enhance reading development.
Write in a variety of different genres.
Write a version of a story told by the teacher.
Write about something that has been learned.
Re-read work and confer with the teacher or others about it, and then
rewrite it.
Write a simple sentence and add words to it to extend its meaning.
Listen to a story and write down questions to ask about it.
Describe everyday experiences and express feelings in order to clarify
them and explain them to others.

Strand

Strand Unit

Content/Learning Objectives

Reading




Re-create stories and poems in improvisational drama.
Listen to, read, learn and recite a varied and appropriate repertoire of
rhymes, poems, riddles and jokes.







Continue to listen to and enjoy stories and poems being read aloud.
Engage with a wide variety of text.
Experience enhanced levels of self-esteem through success in reading.
Listen to entire stories read aloud in instalments.
Engage frequently in informal discussion of characters, events,
attitudes and feelings.



Express feelings in writing and write about their experiences through
the form of drama, stories, poems and music.
Listen to the experiences of others and express reactions to them in
writing.
Draw and write about a sensory experience; sight, hearing, taste,
touch, smell.


Writing
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Class 2
Strand

Receptiveness to Language

Strand Unit

Content/Learning Objectives
 Experience challenging vocabulary and sentence structure from the
teacher.
 Listen to a stories, descriptions, instructions and directions and
respond to them.
 Listen to sounds and respond to them.
 Become more adept in using appropriate verbal and non-verbal
behaviour in order to secure and maintain the attention of the
listener.
 Use gesture and movement to extend the meaning of what she is
saying.

Oral








Reading






Writing
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Continue to experience the reading process being modelled.
Continue to build a sight vocabulary of common words from books
read and from personal experiences.
Adapt her reading style for different purposes, browsing, simple
scanning and skimming.
Read fluently with expression and understanding through shared
reading, guided/individual reading and reading aloud.
Library time.
Learn about the sounds associated with the part of a word or syllable
that allows it to rhyme with another word of syllable.
Learn to connect the beginnings of words and syllables with their
rhyming parts as an auditory and visual exercise.
Learn about common word endings, word families and roots of words.
Use knowledge of letter-sound relationships, grammar and syntax and
surrounding text when attempting to identify unfamiliar words.
Self-correct reading errors.
Experience a classroom environment that encourages writing e.g.
personal writing collections, class library, writing corner, displays of
writing.

Strand

Strand Unit

Content/Learning Objectives
 Observe the teacher as she models writing stories.
 Seek help from the teacher in order to achieve accuracy and
appropriate standard presentation.
 Experience how a story structure is organised by reading and listening
to fiction.






Write regularly for different audiences.
Choose topics to write about.
Work with other children when writing.
Have writing heard and valued.
Learn to edit and re-draft different texts.



Talk about and reflect on past and present experiences and plan,
predict, anticipate and speculate about future and imaginary
experiences.
Experiment with more elaborate vocabulary and sentence structure in
order to extend and explore meaning.
Experiment with word order and examine its implication for meaning
and clarity.
Focus on the subject under discussion and sustain a conversation on
it.
Initiate discussions, respond to the initiatives of others and have
practice in talking turns.
Perform different social functions e.g. greeting others, receiving and
giving compliments, using the telephone, making requests for
information.



Competence and Confidence in
Using Language



Oral









Reading
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Read from a range of children’s literature choosing material for
reading during silent reading periods.
Library time.
Engage in personal reading.
Read aloud to share a text with an audience.

Strand

Strand Unit

Content/Learning Objectives
 Find information and share it with others.
 Perform simple information retrieval tasks using a table of contents
using a simple index.





Writing









Developing Cognitive Abilities
Through Language



Oral
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Experience an abundance of oral language activity when preparing a
writing task.
Realise that first attempts at writing are not necessarily the finished
product and learn to
undertake second drafts in order to improve writing.
Understand that the conventions of punctuation help to make
meaning clearer in writing; full stops, capital letters.
Spell common words in a recognisable way and spell correctly a range
of familiar, important and regularly occurring words.
Use a variety of sources as aids to spelling words displayed in class,
words compiled in personal dictionaries and words learned in reading.
Have regular opportunities to write for different audiences.
Decide whether or not to redraft a piece of writing.
Confer with the teacher and others on the quality of presentation.
Write notes and messages to different audiences, teacher, friends,
parents.
Recount a narrative or describe a process and answer questions about
it.
Listen to other children describing experiences and ask questions
about their reactions to them.
Adding elaborate detail to what she describes or narrates in relation
to people, places, times, processes and events.
Listen to a story or narrative and ask questions about it.
Engage in real and imaginary situations involving language use.
Ask questions that will satisfy her curiosity and wonder; who? Where?
What? When? Why? How? What if?

Strand

Strand Unit

Content/Learning Objectives





Reading



Writing

Predict future events and outcomes in a book that is being read aloud.
Giving a more formal response to a book in oral or written form.
Use information technology to increase motivation to read and to
enhance reading development.








Write in a variety of different genres.
Write a version of a story told by the teacher.
Write about something that has been learned.
Write the significant details about an event or an activity.
Write an explanation for something.
Re-read work and confer with the teacher or others about it, and then
edit and rewrite it if necessary.
Write a simple sentence and add words to it to extend its meaning.
Listen to a story and write down questions to ask about it.
Write answers to questions asked by the teacher.


Oral
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Give recommendations to and receive recommendations from the
wider community of readers on the choice of reading material, e.g.
parent, teacher, librarian or other children.
Develop comprehension strategies recalling details and events,
assimilating facts, retelling stories.
Perform alphabetical order tasks.








Emotional and Imaginative
Development Through Language

Pursue individual interests through independent reading of fiction
and non-fiction.
Adopt an active approach to a text by posing her own questions.

Describe everyday experiences and express feelings in order to clarify
them and explain them to others.
Re-create stories and poems in improvisational drama.

Strand

Strand Unit

Content/Learning Objectives
 Listen to, read, learn and recite a varied and appropriate repertoire of
rhymes, poems, riddles and jokes.
 Tell stories in her own words and answer questions about them.
 Listen to and say nonsense and unusual words, riddles and jokes.
 Clap the rhythm of poems and rhymes.
 Recognise and recreate sounds in the environment.
 Create real and imaginary sound worlds.
 Use imaginative play to create humorous characters and situations.

Reading




Continue to listen to and enjoy stories and poems being read aloud.
Engage in spare-moment reading by having ready access to reading
material.






Engage with a wide variety of text.
Experience enhanced levels of self-esteem through success in reading.
Listen to entire stories read aloud in instalments.
Engage frequently in informal discussion of characters, events,
attitudes and feelings.
Explore different attitudes and feelings by imagining what it would be
like to be certain characters.






Writing
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Express feelings in writing and write about their experiences through
the form of drama, stories, poems and music.
Listen to the experiences of others and express reactions to them in
writing.
Draw and write about a sensory experience; sight, hearing, taste,
touch, smell.
Write about feelings experienced in drama activities.
Draw and write stories and poems.
Express in writing likes and dislikes about events and characters in
stories and poems.

Class 3
Strand

Strand Unit

Content/Learning Objectives
 Experience challenging vocabulary and sentence structure from the
teacher.



Receptiveness to Language

Oral












Reading



Writing
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Listen to and retell a narrative or a description, taking turns giving the
account.
Give and follow instructions on how to perform a particular task or
process.
Become increasingly aware of the importance of gesture, facial
expression, tone of voice, audibility and clarity of enunciation in
communicating with others.
Use mime to convey ideas, reactions, emotions, desires and attitudes.
Discuss the use and effect of music, sound effects and non-verbal
clues in the media.
Use more than one strategy when reading unfamiliar text e.g.
grapho/phonic, syntactic and contextual.
Identify unfamiliar words by reference to word parts, prefixes and
suffixes.
Continue to self-correct reading errors.
To become an increasingly independent reader.
Understand the relationship between text and illustration.
Refine her reading skills through hearing the teacher read aloud.
Experience a classroom environment that encourages writing e.g.
personal writing collections, class library, writing corner, displays of
writing, anthologies of her writing and the writing of others,
captioned drawings and posters.
Observe the teacher as she models writing different genres of writing
and explore and write in different genres.
Use personal reading as a stimulus to write.

Strand

Competence and Confidence in
Using Language

Strand Unit

Content/Learning Objectives
 Re-read her writing for pleasure.
 Choose both the subject and form of her writing.
 Seek help from the teacher in order to achieve accuracy and
appropriate standard presentation.




Write regularly for different audiences.
Have writing heard and valued.
Learn to edit and re-draft different texts.



Give and take turns in speaking and experience classroom
environment in which tolerance for the views of others is fostered.



Initiate conversations and respond to the initiatives of others in
talking about experiences and activities.
Present ideas that are relevant to the subject in a logical sequence.
Summarise and prioritise ideas.
Become aware of new words and new connotations of words through
her reading and writing experience.
Play synonym and antonym games.
Become familiar with the functions of words without necessarily using
technical grammatical terms e.g. noun, verb, adjective, adverb,
pronoun and preposition.
Perform different social functions through improvisational drama e.g.
expressing appreciation, giving directions, expressing concern etc.
Hear, discuss and react to local storytellers.




Oral








Reading
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Have access to plentiful supply of books both in the classroom and in
the school library.
Use library facilities outside the school.
Select personal reading material and develop personal taste in
reading for pleasure and information.
Experience different types of text.

Strand

Strand Unit

Content/Learning Objectives
 Engage with a wide variety of poetry and verse on a regular basis.
 Develop basic information retrieval tasks using a table of contents,
chapter headings and index, interpreting diagrammatic information
and scanning and skimming.
 Use simple dictionaries effectively.






Writing









Developing Cognitive Abilities
Through Language




Oral
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Write regularly and gradually extend the period over which a writing
effort is sustained.
Experience varied and consistent oral language activity as a
preparation for writing.

Learn to use questions as a mechanism for expanding and developing
a story e.g. What? Who? Where? Why? When? How? What if?
Give sequence to ideas and events in stories.
Develop an appreciation of how the intended audience should
influence the nature of a piece of writing.
Learn to revise and redraft writing.
Learn to use a wider range of punctuation marks with greater
accuracy as part of the revision and editing process.
Learn to write with increasing grammatical accuracy through the
process of revision and editing.
Write in a legible joined script with confidence and fluency.
Develop her ability to write using information technology.
Regularly select her own topics for writing.
Co-operate in writing a record of class activities.
Discuss issues that directly affect her life.
Discuss a story being read and predict future events and likely
outcomes in it.
Discuss different possible solutions to problems.

Strand

Strand Unit

Content/Learning Objectives
 Discuss what she knows of a particular topic or process as a basis for
encountering new concepts.
 Discuss causes and effects in relation to processes and events and
predict possible outcomes.
 Listen to a presentation and discuss and decide what the most
important questions to ask are.
 Ask key questions; who? Where? What? When? Why? How? What if?
 Make presentations to the class about her own particular interests.



Justify personal likes and dislikes.
Argue a point of view and try to persuade others to support it.






Extend participation in listening and silent reading activities.
Read short books independently in one sitting to experience success
in reading.
Seek recommendations for books to read and recommend books to
others.
Continue to use information technology to increase motivation to
read and to enhance reading development.
Know the structure and terminology of books e.g. cover, spine,
illustrations, dedication, table of contents, page etc.
Continue to develop a range of comprehension strategies to deal with
narrative, expository and representational reading material;
assimilation, deduction, inference, analysis, prediction and evaluation.
Keep a record of her reading in various forms.






Write in a variety of different genres with greater sophistication.
Read a narrative or expository piece and summarise it.
Write about an idea to explain it to someone else.
Write an explanation for something.



Reading




Writing
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Strand

Strand Unit

Content/Learning Objectives
 Re-read work and confer with the teacher or others about it, and then
edit and rewrite it if necessary.
 Write a simple sentence and add words to it to extend its meaning.
 Write a list of questions about a particular topic and prioritise them.



Emotional and Imaginative
Development Through Language

Oral




Reading

Writing

24

Describe everyday experiences to the class and discuss them.
Discuss favourite moments, important events and exciting characters
in a story, play or poem.
Express reactions to events and characters in stories.
Express feelings and attitudes through improvisational drama.



Extend and develop her response to increasingly challenging reading
material.






Engage in talk about books.
Talk about choice of books and the reasons for choices.
Experience a shared response to fiction through the use of a class
novel.
Read aloud with expression.






Express her reactions to particular experiences in writing.
Write about experiences and feelings in diary form.
Create stories and poems.
Express in writing her reaction to poems, artwork and stories.

Class 4
Strand

Strand Unit

Content/Learning Objectives




Receptiveness to Language



Oral




Reading



Use more than one strategy when reading unfamiliar text e.g.
grapho/phonic, syntactic and contextual.



Identify unfamiliar words by reference to word parts, prefixes and
suffixes.
Continue to self-correct reading errors.
To become an increasingly independent reader (use of D.E.A.R. time).
Understand the relationship between text and illustration.
Refine her listening skills through hearing the teacher read aloud.







Writing

25

Experience challenging vocabulary and sentence structure from the
teacher.
Listen to and retell a narrative or a description, taking turns giving the
account.
Give and follow instructions on how to perform a particular task or
process.
Become increasingly aware of the importance of gesture, facial
expression, tone of voice, audibility and clarity of enunciation in
communicating with others.
Use mime to convey ideas, reactions, emotions, desires and attitudes.
Discuss the use and effect of music, sound effects and non-verbal
clues in the media.

Experience a classroom environment that encourages writing e.g.
personal writing collections, class library, writing corner, displays of
writing, anthologies of her writing and the writing of others,
captioned drawings and posters.

Strand

Strand Unit

Content/Learning Objectives













Competence and Confidence in
Using Language



Oral
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Observe the teacher as she models writing different genres of writing
and explore and write in different genres e.g. report writing,
procedural writing, letter writing, fictional short story writing etc.
Use personal reading as a stimulus to writing e.g. activities based on
class novel.
Re-read her writing for pleasure.
Choose both the subject and form of her writing.
Seek help from the teacher in order to achieve accuracy and
appropriate standard presentation.
Write regularly for different audiences.
Have writing heard and valued regularly in class through constructive
comments and having it displayed in the classroom.
Learn to edit and re-draft her writing.
Receive and give positive responses to writing.
Give and take turns in speaking and experience classroom
environment in which tolerance for the views of others is fostered.
Initiate conversations and respond to the initiatives of others in
talking about experiences and activities.
Present ideas that are relevant to the subject in a logical sequence.
Summarise and prioritise ideas.
Discuss the meanings and origins of words, phrases and expressions
with the teacher.
Become aware of new words and new connotations of words through
her reading and writing experience.
Play synonym and antonym games.
Become familiar with the functions of words without necessarily using
technical grammatical terms e.g. noun, verb, adjective, adverb,
pronoun and preposition.
Perform different social functions through improvisational drama e.g.
expressing appreciation, giving directions, expressing concern, asking

Strand

Strand Unit

Content/Learning Objectives
questions to elicit views and feelings, expressing support, expressing
approval and disapproval etc.
 Hear, discuss and react to local storytellers.
 Use improvisational drama to re-create well-known characters.







Reading





Write regularly and gradually extend the period over which a writing
effort is sustained.



Experience varied and consistent oral language activity as a
preparation for writing.
Learn to use questions as a mechanism for expanding and developing
a story e.g. What? Who? Where? Why? When? How? What if?
Give sequence to ideas and events in stories.
Develop an appreciation of how the intended audience should
influence the nature of a piece of writing.
Learn to revise and redraft writing.
Learn to use a wider range of punctuation marks with greater
accuracy as part of the revision and editing process.


Writing
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Have access to plentiful supply of books both in the classroom and in
the school library.
Use library facilities outside the school.
Select personal reading material and develop personal taste in
reading for pleasure and information.
Experience different types of text.
Engage with a wide variety of poetry and verse on a regular basis.
Develop basic information retrieval tasks using a table of contents,
chapter headings and index, interpreting diagrammatic information
and scanning and skimming.
Use simple dictionaries effectively to find the meaning of words and
check spelling.

Strand

Strand Unit

Content/Learning Objectives










Discuss issues that directly affect her life.
Discuss a story being read and predict future events and likely
outcomes in it.
Discuss different possible solutions to problems.
Discuss what she knows of a particular topic or process as a basis for
encountering new concepts.
Discuss causes and effects in relation to processes and events and
predict possible outcomes.
Listen to a presentation and discuss and decide what the most
important questions to ask are.
Ask key questions; who? Where? What? When? Why? How? What if?




Make presentations to the class about her own particular interests.
Justify personal likes and dislikes.




Argue a point of view and try to persuade others to support it.
Explore historical events and reactions to ideas through
improvisational drama.




Extend participation in listening and silent reading activities.
Read short books independently in one sitting to experience success
in reading.
Explore new interests and perspectives through reading through
reading poetry, non-fiction and newspaper articles.
Read books independently.




Developing Cognitive Abilities
Through Language


Oral

Reading
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Learn to write with increasing grammatical accuracy through the
process of revision and editing.
Write in a legible joined script with confidence and fluency.
Develop her ability to write using information technology.
Regularly select her own topics for writing.
Co-operate in writing a record of class activities.

Strand

Strand Unit

Content/Learning Objectives









Writing



Write in a variety of different genres with greater sophistication e.g.
stories, diaries, records of what has been learned, reports, letters,
notices, menus and lists.
Read a story and write it in her own words.



Read a narrative or expository piece and summarise it.








Write about an idea to explain it to someone else.
Write about why she finds an idea attractive.
Write about ideas encountered in other areas of the curriculum.
Write down directions on how to perform a particular process.
Write an explanation for something.
Re-read work and confer with the teacher or others about it, and then
edit and rewrite it if necessary.
Write a simple sentence and add words to it to extend its meaning.
Write a list of questions about a particular topic and prioritise them.
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Seek recommendations for books to read and recommend books to
others.
Continue to use information technology to increase motivation to
read and to enhance reading development.
Know the structure and terminology of books e.g. cover, spine,
illustrations, dedication, table of contents, page etc.
Continue to develop a range of comprehension strategies to deal with
narrative, expository and representational reading material;
assimilation, deduction, inference, analysis, prediction and evaluation.
Develop skills in locating and handling books through using school and
classroom libraries.
Use a knowledge of printing conventions as an aid to expression and
comprehension e.g. bold type, punctuation marks and capital letters.
Keep a record of her reading in various forms.

Strand

Emotional and Imaginative
Development Through Language

Strand Unit

Content/Learning Objectives


Expand and clarify her thoughts on a particular idea or topic through
drafting and redrafting.




Describe everyday experiences to the class and discuss them.
Discuss favourite moments, important events and exciting characters
in a story, play or poem.
Express reactions to events and characters in stories.
Express feelings and attitudes through improvisational drama.
Create and tell stories to the class and retell them after questioning,
comparing the versions.
Discuss reactions to poems.
Dramatise stories.
Experience and enjoy playful aspects of language e.g. telling jokes,
saying riddles, funny sounding words, word association games and
examples of humorous literature.




Oral







Reading





Share responses with other children and with adults to cultivate a
community of readers.
Talk about choice of books and the reasons for choices.
Experience a shared response to fiction through the use of a class
novel.
Read aloud with expression.




Express her reactions to particular experiences in writing.
Write about experiences and feelings in diary form.




Writing
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Extend and develop her response to increasingly challenging reading
material; discussion, poetry, writing, drama, visual arts, movement
and dance.
Engage in talk about books; setting, plot, character, motive, favourite
authors.
Recognise and discuss differences in reading tastes.

Strand

Strand Unit

Content/Learning Objectives
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Write about feelings experienced in improvisational drama.
Create stories and poems.
Express in writing her reaction to poems, artwork and stories.
Write about favourite moments, characters and events in stories.

Class 5
Strand

Receptiveness to Language

Strand Unit

Content/Learning Objectives
 Listen to expressions, reactions, opinions and interpretations. Be able
to retell or summarise them.
 Follow detailed instructions or directions from others in order to test
their accuracy.
 Take part in Oral language Games (what is being described)
 Discuss sound effects from videos/films/ads etc.
 Group discussions on local, national and world events.
 Discuss plays, films, television programmes, hobbies etc.

Oral



Reading







Writing



Competence and Confidence in
Using Language






Oral



Reading
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Improve word identification skills
Recognise and understand words by using root words, prefixes,
suffixes and syllabification.
Become a confident and independent proficient reader of a variety of
genres.
Experience a classroom environment that encourages both free
writing and structured writing
Experience interesting and relevant writing challenges
Encourage students to continue writing and be confident with their
work through positive reinforcement.
Developing public speaking skills.
Improvised drama to explore accents and express conflicts and
opinions.
Oral based class discussions on historical contexts (Class novels etc.)
Understand the functions and use of the parts of speech.
Discuss the positive and negative effects of Jargon/Slang.
Converse freely and confidently on a range of topics.
Reading a wide range of reading material for their appropriate age
group

Strand

Strand Unit

Content/Learning Objectives
 Engage with books individually, in groups and in a whole class setting.
 Reading books of personal interest for pleasure.





Writing

Developing Cognitive Abilities
Through Language

Oral



Individual responses to poems, stories, various genres and discuss
different interpretations and views.





Respond to arguments presented by the teacher and/or class.
Class discussions on chosen topics.
Justify and defend particular opinions or attitudes and try to persuade
others to support a particular point of view.
Using basic Key Questions (Who, What, Where, When, Why and How)
and checking questions as a means of extending knowledge.







Reading





Writing
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Learning and naming the properties of nouns and verbs.
Write regularly on a chosen topic and write for a sustained length of
time.
Observe the teaching improving writing.
Write independently through a process of drafting, revising and
editing.

Listen to, read, learn, recite and respond to a range of poetry
Have access to a wide range of reading material in the classroom.
Respond to questions based on a narrative and show understanding
of text.
Discuss ideas and concepts encountered in other areas of the
curriculum.
Ask questions and recall details from narrative texts.
Argue points of view from the perspective of agreement and
disagreement through informal discussion and in the context of
formal debates.
Write in a wide variety of genres.

Strand

Emotional and Imaginative
Development Through Language

Strand Unit

Content/Learning Objectives
 Examine the characteristics that differentiate written and oral
language.
 Express and communicate new learning through writing.
 Relate new ideas to previous learning.

Oral






Discuss the concerns of other children.
Discuss personal reading and writing.
Express individual responses to poems and literature.
Discuss different interpretations.



Respond to poetry and fiction through discussion, writing, drama and
the visual arts
Examine similarities and differences in various types of text.
Read aloud from a personal choice of texts to entertain and inform an
audience



Reading

Writing
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Develop individuality as a reader by experiencing success and
improving self esteem by reading aloud.





Write stories and poems.
Express and analyse reactions to poems.
Write prompt cards for drama activities.

Class 6
Strand

Receptiveness to Language

Strand Unit

Content/Learning Objectives
 Listen to recordings and discuss what is being heard.
 Take part in oral language games (Hot Seating etc.)
 Discuss sound effects from videos/films/ads etc.
 Improvised drama to explore accents and express conflicts and
opinions.
 Oral based class discussions on historical contexts (Class novels, SESE
History topics etc.)
 Group discussions on local, national and world events.
 Discuss plays, films, television programmes, hobbies etc.
 Using basic Key Questions (Who, What, Where, When, Why and How)

Oral





Achieving proficiency in word identification by using the correct skill
sets.
Engage with all ranges of texts and read with the correct approach,
intonation, fluency and confidence.
Allowing time in class to read novels/texts for pleasure (D.E.A.R. Time)



Observe the teacher model and a wide variety of writing genres.




Express and communicate reactions to reading experiences.
This can be done through peer assessment and PQE technique (Praise,
Question, Evaluation)
Write for an increasingly varied audience.
Focus on the spelling techniques for the most commonly misspelt
words and identifying our common spelling errors.



Reading

Writing




Competence and Confidence in
Using Language

Oral
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Introduce and greet each other with confidence and initiate
conversation.
Repeat and elaborate words/phrases/sentences modelled by the
teacher.

Strand

Strand Unit

Content/Learning Objectives
 Focus on descriptive detail and begin to be explicit in relation to
people, places, time, processes, events, colour, shape, size, position.
 Role-play activities to perform common social functions.





Reading




Writing





Developing Cognitive Abilities
Through Language






Oral
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Reading a wide range of reading material for their appropriate age
group.
Engage with books individually, in groups and in a whole class setting.
Reading books of personal interest for pleasure.
Completing research based tasks and reading books for project based
research.
Learning and naming the properties of all grammar areas.
Write regularly on a variety of chosen topics and write for a sustained
length of time.
Experience varied and consistent oral language activity as part of the
prewriting process.
Write independently through a detailed process of brainstorming,
drafting, re-drafting, proofreading, editing and a completed final
draft.
Complete a written activity without redrafting within a certain time.
Individual responses to poems, stories, various genres and discuss
different interpretations and views.
Respond to arguments presented by the teacher and/or class.
Debating and class discussions on chosen topics.
Topical discussion and prioritizing questions and preparing rebuttals.
Discussing issues of major concern in the school community, in our
country and worldwide.
Justify and defend particular opinions or attitudes and try to persuade
others to support a particular point of view (Persuasive Language).

Strand

Strand Unit

Content/Learning Objectives
 Listen to, read, learn, recite and respond to a range of challenging
poetry.
 Have access to a large variety of reading genres material in the
classroom.
 Respond to questions based on a narrative and show understanding
of text.
 Research, evaluate and discuss ideas and concepts encountered in
other areas of the curriculum.
 Answering Key Questions in detail (Who, What, Where, When, Why
and How)
 Argue points of view from the perspective of agreement and
disagreement through informal discussion and in the context of
formal debates.
 Distinguish between fact and opinion, bias and objectivity, in the text
and in the media.

Reading

Writing

Emotional and Imaginative
Development Through Language






Write for a particular purpose and with a particular audience in mind.
Reflect on and analyse ideas through writing.
Refine ideas and their expression through drafting and redrafting.
Summarise and draft written assignments based on events that have
taken place throughout the school year.





Discuss our concerns as individuals and as a class (class council).
Discuss ideas, concept and images encountered in literature.
Discuss with others the reactions to everyday experiences and to
local, national and world events.
Express individual responses to poems and literature and discuss
different interpretations.

Oral




Reading
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Relate personal experience to the ideas and emotions conveyed in a
particular text.

Strand

Strand Unit

Content/Learning Objectives
 Read aloud and practice public speaking techniques to entertain and
inform an audience.
 Browse through, handle, discuss, recommend and select books from
independent reading.
 Appreciate issues in both fictional and non-fictional texts.
 Develop individuality as a reader by experiencing success and
improving self-esteem.




Writing

Ratified on ___________________ by:
_________________________
Lynda McHale
Junior School Principal

Rosaleen Doherty
School Manager
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Analyse in writing the reactions to personal experiences.
Write short plays based on activities in improvisational drama.
Write short plays for the class to complete as drama activities.

Whole School Maths Policy
Introduction

Introductory Statement
This plan was formulated by the staff during a curriculum school planning day.

Rationale
To form a core curriculum of objectives to be achieved at each class level. To ensure
continuity of teaching methodologies throughout the school. To benefit the teaching and
learning in our school. To conform to principles of learning outlined in the Primary School
Curriculum.
Vision and Aims

Vision
Our school cherishes all pupils equally and, to aid them in achieving their true potential we
endeavour to provide a comprehensive mathematical programme for all children in our
school.

Aims
We endorse the aims of the Primary School Curriculum 1998 for mathematics. To develop a
positive attitude towards mathematics and an appreciation of both its practical and its
aesthetic aspects. To develop problem-solving abilities and a facility for the application
of mathematics to everyday life. To enable the child to use mathematical language
effectively and accurately. To enable the child to acquire an understanding of
mathematical concepts and processes to his/her appropriate level of development and
ability. To enable the child to acquire proficiency in fundamental mathematical skills and in
recalling basic number facts.

Teachers will familiarise themselves with the curriculum for their class level and the core
curriculum. In order to ensure that this familiarity is maintained if teachers change classes or
if new teachers join the staff, we will provide each teacher with a Curriculum Policies for
every subject.
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Approaches and methodologies

General
All children will be provided with the opportunity to access the full range (all strands) of the
mathematics curriculum. Teachers will differentiate the curriculum to suit the needs of the
individual children in their classroom. We endeavour to ensure that there is less emphasis
and reliance on textbooks and workbooks and more on active learning strategies through
providing adequate amounts of concrete materials in individual classes. Teachers are also
encouraged to interact with each other in discussing methodologies with their colleagues.

Textbooks in use are in line with content objectives for the class level.
Children from Class 4 – Class 6 use calculators.
We endeavour to ensure that:
-

the number limits are being adhered to

-

formulae are being ‘discovered’ by children rather than being taught by rote

-

there is an emphasis on simple fraction families in the senior classes

-

pupils are collecting real data in other areas of the curriculum and using it to represent
their findings i.e. using data from other subjects such as geography, history or science to
find the answer to a question, and/or gathering data to answer their own questions such
as ‘Do more/less children walk to school this year than five years ago?’ ‘What are the
three favourite vegetables eaten by children in our class?’

-

estimation skills are developed and refined with the emphasis on using estimation in all
areas of mathematics and that there is consensus among the staff in relation to the use of
estimation strategies in number

-

We endeavour to raise the profile of mathematics as a subject to be enjoyed by all
children by using the environment and making mathematics a practical, child-centred
subject.

Talk and discussion

Guided discussion and discussion skills
The initial introduction of every mathematics topic is centred around mathematical language
and talk and discussion is encouraged between pupil and teacher, and pupil and pupil.
Talk and discussion can also be an integral part of other stages of the mathematics lesson
including explanations, deductions etc.
Opportunities are given to pupils to explain how they got the answer to a problem, discuss
alternative ways of approaching a problem and/or give oral descriptions of group solutions
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Scaffolding
The teacher actively models the language to be used, particularly when talking through the
problem-solving process.
Integration
Mathematical processes will be used in other subjects where appropriate and useful e.g.
gathering data in history and geography, measuring temperatures in science, sorting and
classifying in science.
Linkage
Opportunities for linkage are used where appropriate.
Mathematical language in context
We have an agreed emphasis on the language of mathematics. We created a list for each
class level of terminology and language – please see core curriculum below.
Children’s own ideas and environment are also being used as a basis for reinforcing
mathematical language, e.g. you are taller than he is, teacher’s table is longer/wider than
yours
At our staff meeting we also have identified common approaches to the language used in
Addition – total, sum of, add, and, altogether …
Subtraction – minus, subtraction, take-away, difference, less than …
Multiplication – times, product of, multiply, groups of …
Division – divide, share, split, groups of …
Equals – same as, equals, equal to, result is...
Number facts
Number facts (tables) are taught using the language agreed on and detailed below
Children are aware of the commutative properties of multiplication tables and of their
relationship with division
We teach subtraction and division tables separately or as part of addition and multiplication
initially and then associate them

Active learning and guided discovery
Agreed strategies for teaching of Maths (language and number operations) are listed below in
the core curriculum
Addition & Subtraction of Fractions – families of fractions, fraction walls as a starting point.
Addition & Subtraction of time – renaming minutes into hours and minutes (addition);
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renaming hours and minutes as minutes (subtraction)
Children are encouraged to develop personal benchmarks, particularly in the measures strand,
e.g. noting their height in relation to a metre, the width of their finger as close to a centimetre,
The following mathematical games are in use in mathematics throughout the school. e.g.
dice, cards, dominoes, spinner games, games devised by the children themselves, computer
software
Collaborative and co-operative learning
We endeavour to ensure that children learn the skills needed to work as a group rather than
just in a group by creating specific roles within the group and changing these roles on a
regular basis, by selecting the composition of the groups.
Every class is encouraged to use a variety of organisational styles as appropriate to the
learning needs or the concept being taught e.g. pair work, group work and whole class work

Problem-solving
Children are encouraged to create stories about number facts to foster understanding of
problem solving.
Children are encouraged to use their own ideas as a context for problem-solving, e.g. my
mammy bought a 2 litre bottle of orange for the party yesterday – was it cheaper than two 1
litre bottles?
Optional Approaches to problem solving and perhaps using strategies such as ROSE* to
support children’s problem-solving strategies need to be decided
*ROSE – Read, Organise, Solve, Evaluate
(Teachers can easily construct their own to suit their circumstances.)
In making problem-solving more accessible and realistic for children teachers are using
checkable answers and/or a calculator for larger numbers as part of their programme
We are providing opportunities for all children, Infants to Sixth class and including those with
special needs, to have the opportunity to experience problem-solving activities by
differentiating in number of ways including e.g. by giving oral problems; by having them use
objects to solve the problem; by using smaller numbers; by using items in the environment,
e.g. how many beads can I hold in one hand- a little, a lot, more than teacher.

Using the environment
The following elements of the environment are being used in our school mathematical
programme: classroom, school building, yard, field, locality
Mathematical trails have being developed within and outside the school building and can be
seen in individual teacher’s yearly plans.
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Children are given the opportunities to present/display their mathematical work in the
class/corridor/school and on the web site
Skills through content
Skills are being actively developed through the content and this can be seen other areas of
the curriculum including science (Applying and problem solving) in Geography
(Communicating and expressing), Mathematics in the Environment (Integrating and
connecting), Music (Reasoning,)
The principal encourages the use of mental mathematics throughout the school by
encouraging staff to engage the children both orally and mentally before progressing to new
concepts.
Presentation of work
Teachers encourage all children to present their work in a clear and concise manner outlining
their understanding of mathematical concepts and problems. This is done by numerical work
in copies, graphs, diagrams, using ICT and displays of concrete work.
Assessment & Special Needs
All teachers assess and keep records of all children’s work on an on-going basis through:
-

Teacher observation

-

Teacher-designed tests and tasks

-

Work samples, portfolios and projects

-

Standardised tests

-

Diagnostic tests (mainly resource/learning-support)

Children with special needs attend learning-support if their scores necessitate intervention as
outlined in our learning-support policy.
Each teacher in learning support has access to various mathematical tests, aids and
resources to provide the necessary remediation in mathematics.
Children with exceptional needs are provided with a differentiated programme through
teacher intervention, additional worksheets, workbooks and activities, and ICT to support
their work.

Equality of participation and access
All children of all ages, backgrounds, abilities/disabilities have access to all services, facilities
and amenities within the school environment to develop their mathematical skills and their
understanding of mathematical concepts.
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Timetable
Each mainstream teacher in the school teaches mathematics each day according to the time
allocated in the Primary School Curriculum pages 67-70.
Homework
Mathematics homework is given by each teacher in accordance with the school’s homework
policy. The homework may include active learning approaches (e.g. gathering information),
textbook work, and mental arithmetic (e.g. tables). Teachers in resource and learningsupport take account of the fact that children will not receive two sets of homework.

Resources
Each teacher is responsible for equipment, textbooks, supplementary materials, calculators etc.
Materials, equipment, games, textbooks, supplementary books are selected following
discussion by the appropriate teachers on suitability and availability

ICT
Each teacher/class has access to a computer and whiteboard in our school.
Individual teachers’ planning and reporting
Each teacher is responsible for long and short-term planning.
At the end of each month each teacher completes a cúntas míosúil where all mathematics
taught to the children is recorded

Staff development
Mathematics is an integral part of the school curriculum and is therefore discussed regularly
at staff meetings.
Any courses available in mathematics throughout the year are mentioned to the staff.
Parental involvement – home school links
Parents are made aware of the content of the mathematics programme and the
approaches/methodologies used in this school through:
assessment
parent-teacher meeting e.g. expectations in relation to layout and presentation of work
Learning number facts at all levels - tables
Early mathematical activities - sorting, classifying …
Parents can support the teaching and learning of mathematics in our school by helping
children with their mathematics homework and tables.
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Success Criteria & Implementation
Success Criteria

We will know that the plan has been implemented if
Teachers’ preparation based on this plan
Procedures outlined in this plan followed
We will know that the plan has achieved its aims from
Feedback from teachers/parents/pupils/community
Inspectors’ suggestions/report
Feedback from second level schools
Cúntas Míosúil
Implementation

(a) Roles and Responsibilities
The plan be supported, developed and implemented by all teaching staff on an ongoing
basis. It will be monitored on an ongoing basis and evaluated at the end of each year.
(b) Timeframe
This plan will be implemented over the school years 2017 – 2018 – 2019.
The plan will be reviewed annually by:
Teachers & Management
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Maths Language
K.A.
K.B.
Class 1
Long/short, longer/shorter As K.A. plus:
As K.B. plus:
More than/less than/
Ordinal number – first,
Between, underneath,
same as, not the same
second, third, last
on top of, around,
as First/last
Above, below, near, far,
through, left, right
Over, under, up,
right, left
Square, rectangle,
down, on, beside, in,
Cube, cuboid, sphere,
triangle, circle,
behind, in front, next
cylinder Edge, corner,
semicirc
to
face, straight, curved,
le Half
Shape
round,
Cube, cuboid, cylinder,
Square, circle,
flat, side,
sphere Length, width,
triangle, rectangle
corner As long
height, measure, nearly
Roll/ do not
as/as wide
a metre, a bit more
roll Fit/ do
as/longest/sho
than/a bit less than a
not fit
rtest
metre
Round/not round,
Yesterday/today/tom
Heavy, heavier, heaviest,
thick, thin Long/short,
orrow/
light, lighter,
tall/short,
seasons/soon/not
lightest, balance
wide/narrow,
yet/birthday
Pour, fill, full, empty,
longer, shorter, wider
Estimate, guess
holds more, less
than Heavy/light,
Price,
the same amount as
heavier/ lighter,
cheap/expensive,
Estimate, result,
balance, weigh
change, too much,
difference
Full/nearly
too little
Metre, litre,
full/empty/holds more
kilogramme Reading
/holds less/ holds as
the day, date and
much as
month using calendar
Morning/evening,
Hour, half hour
night/day, lunchtime,
bedtime, early/late,
days of
the week,
schooldays,
weekends
Buy, sell, spend, coins,
how much?, cent
Enough/more/as
many as/less
Count, counting
Match
Colour
Is like, not like,
different
Goes with, sort, set,
belongs
Trace
Covered, not covered
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Class 2
As 1st class plus:
Quarter
Cone, oval
Metre,
centimetre Euro
Symmetry
Area
Digital clock/time
Block graph
Pictogram
Corners
Skip counting

Class 3
As 2nd class plus:
Regular/irregular
shapes Sphere,
triangular sphere,
prism, pyramid,
hexagon Clockwise,
anti-clockwise Sides,
angles, parallel and
non- parallel lines,
basic rotation
Bar chart,
Pictogram sets,
Block graphs,
Tally box
Tessellate
Symmetry
Times, multiply,
divide
Remainders
(What’s left)
Decimal point
Vertical,
horizontal and
parallel lines
Gramme,
kilogramme
Possible,
impossible, might,
certain, not sure
Minute, seconds
Roll, toss, spin,
chance, random
Tenths
Equivalent

Class 4
As 3rd class plus:
Equilateral, isosceles,
scalene triangle,
parallelogram,
rhombus,
pentagon,
octagon
Diagonal
Obliqueue
Perpendicular
lines
Acute, obtuse
and right angles
Perimeter
Hundredths
Trundle wheel, metre
stick
Bar line graph, Pie
charts
Chance, likely, unlikely,
never, definitely
Scale

Class 5
As 4th class plus:
Thousandths
Prime and composite
numbers Square and
rectangular numbers
Factors, multiples
Quadrilaterals,
Trapezium,
Irregular quadrilaterals,
polygons,
tessellate,
polyhedron
Numerator,
denominator
Positive and negative
numbers Equations
Diameter,
radius, chord,
circumference,
compass
arc, sector,
tangent
Tetrahedron
Vertices
(Vertex)
Reflex angle,
degrees
Millimetre
Square metres,
Centimetres
Millilitres
Pie chart, multiple
bar chart Statistics
likelihood rotation
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Class 6
As 5th class plus:
Square roots
Quotients/Powe
rs
Octagon,
nonagon,
decagon
Octahedron
Ares/hectares
Trend graph,
Bar-line graph
Of/multiply
Equations,
Algebra
Co-ordinates

1st

✓

2nd

✓

✓
✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

5th

✓

✓

✓

✓

✓

6th

✓

✓

✓

✓

✓

what has to be
added to?

go back

decrease

fewer

less than

spent x amount

less

subtract

minus

find the
difference
gave away
✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

take away,
subtract

repeated subtraction

split

give

distribute

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓
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divided into

rows of

14 ÷ 7:
14 divided
by 7

quotient

✓

divisor

✓

dividend

shared

✓

÷

over

how many in each group?

Other applicable Language

number squares

Core

produce

6th

✓

each

5th

6x7:
six sevens
6
multiplied
by 7

✓

factors

4th

✓

by

3rd

✓

✓

Other applicable Language

times

x

✓

take away,
go back

multiply

Core

✓

repeated addition

and, plus

✓

groups of

3rd
4th

take away

get x more

addition

together

increase

total

more than

sum of

✓

+

Seniors

and

divided by

Juniors

count on

add

Core

go on

Agreed Mathematical Language
Other applicable Language
Core
Other applicable Language

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

Other Agreed Methods:












=
‘is the same as’ (juniors); ‘is the same as’/’equals’/’is equal to’ (seniors-6th)
0
zero
Vertex of a 3-D shape is called a ‘corner’ up to 5th Class
The algebraic frame (3+5= ) is read as 3 plus 5 equals ‘something’ up to 5th Class; and 3 plus 5
equals ‘frame’ for 5th & 6th
Place value: units, tens, hundreds, thousands etc.
Fractions – equal parts
Subtraction:
67
-34 begin at the top on the units side (i.e. 7 take away/subtract 4)
Multiplication:

28
x5

begin at the bottom on the units side (i.e. 5 eights)

Mental Maths and Oral Questioning in every class
Practical Maths encouraged in every class (Maths Week, creating games, posters (KA – Cl 6),
Walking the Km when the topic is introduced (Class 4), measuring solids/liquids (Class 1 – Class
3), Counting blocks, Geoboards (KA and KB – patterns, matching, comparing and ordering etc.),
Tracing Patterns etc

Resources Used:




KA + KB = Busy at Maths
Class 1 + Class 2 = Planet Maths
Class 3 – Class 6 = Mathemagic














Mental Maths in Practice
Maths Challenge
Maths Mate
Maths Matters
Tabletoppers
Brainteasers
Mathemagic and Shadow books
Action Maths
Figure it Our
Busy at Maths
Master Your Maths
Practical Maths Resources (counters, metre sticks etc.)
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Maths Programme – Kinder A
Strand

Strand Unit

Matching and Classifying on the
basis of one attribute
EMA
Early
Mathematical
Activities

Matching and Classifying on the
basis of two attributes
Comparing and Ordering
Length/Width
Matching
Counting the number of
objects in a set
Comparing and Ordering

NUMBER

ALGEBRA
SHAPE AND
SPACE

Analysis of Number
Formation of numerals
Combining
Partitioning
Extend patterns in colour,
shape and size
Spatial Awareness
3-D Shapes
2-D Shapes
Length/Width
Weight

MEASURES

Time

Activities
Similar Objects
Colour
Size
Texture
Set and complement of a set
3-D shape (roll/can’t roll)
2-D shape
Colour
As above

Narrow, wide, long, short
Equivalent sets
Equivalent sets (using one-to-one correspondence)
Non-equivalent sets (using 1-to-1 correspondence)
0-10

Developing understanding of conservation of 0-5
Subsitising
0-5 – tracing, join the dots etc.

Roll/Can’t Roll, same shape, different shape
Tessellation (covering surfaces)
Square, circle, triangle, rectangle

Parts of Day/Night, Days of the Week
Sequencing, Colouring

Capacity
Money

Recognition of 1c, 2c, 5c
Shopping, buy, sell, how much

Sort and Classify sets of objects
by one criterion
Match sets, equal and unequal
DATA

Recognise and interpret a set of
simple mathematical data using
real objects, models and
pictures
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Maths Programme – Kinder B
Strand

NUMBER

Strand Unit
Counting
Analysis of Number

Comparing and Ordering
Extend patterns in colour,
ALGEBRA shape and size
Spatial Awareness
SHAPE 3-D Shapes
AND
SPACE 2-D Shapes

MEASURES

Activities
1-20
Numeration: 0-10 (problem solving)
Components of numbers 1-10
Combining up to 10; Symbols: + =
Partitioning sets of up to 10
Equivalent and non-equivalent sets
Ordinal Number
2D Shapes and 3D Shapes
left, right, forward, backward, direction
Cube, cuboid, cylinder, sphere
Square, circle, triangle, rectangle

Length/Width
Weight

longer than, taller than, wider than
Heavy, Light

Time

Sequence Events
Four Seasons
Hours, Days, Long hand, Short hand

Capacity
Money

Recognition of coins up to 20c
Use coins up to 10c

Sort and Classify sets of objects
by one and two criteria
Match sets, equal and unequal
DATA

Recognise and interpret data
in two rows or columns using
real objects, models and
pictures
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Strand

Strand Unit

Maths Programme – Class 1
Activities

Operations: Addition

NUMBER

Operations: Subtraction

Counting and Numeration
Comparing and Ordering
Place Value
Fractions
ALGEBRA

SHAPE
AND
SPACE

DATA

Extending and Using Pattern

2-D Shapes
3-D shapes
Spatial Awareness
Problem Solving
Representing and Interpreting
Data
Problem Solving
Money
Weight

MEASURES

Length / Width
Time
Capacity

Combining sets to 20
Two addends to 99 without and with renaming and carrying
tens ets.
Three addends to 20
Commutative and associative properties of addition
Develop recall strategies for addition facts
Estimate sums be adding tens and fives
Number sentences (find the missing number)
Mental Maths
Problem solving using the abacus
Subtraction as deducting, difference, complementing, taking
away 0-20
Subtract numbers without renaming within 99
Develop recall strategies for subtraction facts
Estimate differences by subtracting tens
Number sentences
Mental Maths
Problem solving using the abacus
Read, write and order numerals to 100
Use number words
Estimate the number of objects in a set 0-20
st
Ordinal numbers 1 to 10th
Group and count in tens and units using lollipop sticks,
abacus, notation board to 99
Number words
Identify shapes divided in to two equal parts, half of
Identify half of sets to 20
Solve problems
Patterns in 2’s, 5’s, 10s
Odd and even numbers
Patterns using 100 square
Sort, describe, compare and name 2-D shapes
Combine and partition 2-D shapes
Rectangle, square, circle, semi-circle, triangle, cube, cylinder,
sphere, cuboid etc.
Describe, compare and name3 -D shapes
Making a pattern; organised list, making shapes
Pictograms
Sort and classify objects by 2 criteria
Logical reasoning
Use or make a table
Coins to the value of 50c
Problem solving
Non-standard units
Kilogramme
Solve practical tasks and problems
Non-standard units
Solve practical tasks and problems
Sequences based on days of week
Calendar, months of the year, feast days
Read time in hours and half-hours on 12-hour clock
Vocabulary of time to sequence events
Non-standard units
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Litre
Solve practical tasks and problems
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Maths Programme – Class 2
Strand

Strand Unit

Operations: Addition

NUMBER Operations: Subtraction

Counting and Numeration
Comparing and Ordering
Place Value
Fractions

ALGEBRA

Extending and Using Pattern

2-D Shapes
SHAPE
AND
SPACE

DATA

3-D shapes
Angles
Symmetry
Problem Solving
Representing and Interpreting
Data
Problem Solving
Money
Weight
Length / Width

MEASURES
Time

Capacity

Activities
Combining and Partitioning sets to 20
Two and three addends up to 20
Commutative and associative properties of addition
Recall strategies for addition facts to 20
Add numbers without and with renaming within 99
Problem solving
Solve 2-step problems involving addition
Estimate sum by rounding tens
Mental Maths
Repeated addition in 2s, 3s, 4s, 5s, 6s and 10s
Subtraction as deduction, difference and complementing 020
Subtraction without and with renaming within 99
Problem solving -Solve 2-step problems involving subtraction
Mental Maths
Estimate differences by rounding tens
Estimate the number of objects in a set 0-20
Count the number of objects in a set
Estimate using rounding strategies
Comparing equivalent and non-equivalent sets
Use symbols <, >, =
Up to 199
Rename numbers as tens and units
½ of shapes, sets to 20
¼ of shapes, sets to 20
Identify relationship between ½ and ¼
Recognise patterns and predict subsequent numbers
Patterns in addition facts
Patterns using hundred square
Patterns in 2s, 3s, 4s, 5s, 6s and 10s
Sort, describe, compare and name shapes
Construct 2-D shapes
Combine and partition shapes
Describe, compare and name shapes
Explore relationships with 2-D shapes
Explore and recognise angles in the environment
Line symmetry in shapes and environment
Use of look for a pattern
Pictograms
Block Graphs
Logical Reasoning and Tables
Recognise, exchange and use coins to the value of €2
Calculate change up to €1
Non-standard units
Kilogramme, ½ kilogramme, ¼ kilogramme
Non-standard units
Metre, ½ metre, ¼ metre
Centimetre
Sequence events (vocabulary)
Record time using simple devices
Read time in hours, ½ hours, and ¼ hours on analogue and
digital clock, identify the season, use a calendar

Non-standard units
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Area

litre, ½ litre and ¼ litre
Compare and measure surface area
Non-standard units
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Maths Programme – Class 3
Strand

Strand Unit
Place Value
Operations: Addition
Operations: Subtraction

Activities
Up to 999 / 1000
Read, write and order 3-digit numbers
Round whole numbers to the nearest 10, 100
Add numbers to 999 without and with renaming
Develop mental strategies for addition
Subtract numbers without and with renaming within
999
Repeated addition in 2s, 3s, 4s, 5s, 6s, 7s, 8s, 9s, 10s

Operations: Multiplication

NUMBER

Operations: Division

Develop multiplication facts within 100
Zero, commutative and distributive properties
Multiply a 1-digit or 2-digit number by 0-10
4 ways of writing Division
Solve practical tasks and problems
Division as sharing
Repeated subtraction in 2s, 3s, 4s, 5s, 6s, 7s, 8s, 9s, 10s
without and with remainders
Division facts within 100
Divide a 1-digit or 2-digit number by a 1-digit number
without and with remainders
Solve practical tasks and problems
Identify fractions and equivalent forms of fractions with
denominators of 2, 4, 8 and 10
Compare and order fractions and position on the number
line

Fractions

Be able to draw a fraction wall
Calculate a fraction of a set
Develop relationship between fractions and division
Calculate a unit fraction of a number
Calculate a number given a unit fraction of a number

Decimals

ALGEBRA

SHAPE
AND
SPACE

Extending and Using Pattern

2-D Shapes

3-D shapes

Solve practical tasks and problems
Identify tenths and express in decimal form
Order decimals on the number line
Patterns 0-999
Explore, extend and describe sequence
Use patterns as an aid for memorisation of number facts
Translate an addition or subtraction number
sentence with a frame into a word problem
Solve one-step problems
Identify, describe and classify
Explore, describe and compare the properties of 2-D shapes
Combine, tessellate and make patterns with 2-D shapes
Identify use in environment
Solve practical tasks and problems
Identify, describe and classify
Explore, describe and compare the properties of 3-D shapes
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Explore and describe the relationship with 2-D shapes
Construct 3-D shapes
Solve practical tasks and problems involving 2-D and 3-D
shapes

Lines and Angles
DATA
Representing and
Interpreting Data
Problem Solving
MEASURES
Money

Weight

Length / Width

Time

Capacity
Area
Chance

Vertical, horizontal and parallel
Recognise an angle in terms of a rotation
Classify angles as greater than, less than or equal to a right
angle
Read and interpret pictograms, block graphs and bar
charts
Record information using a tally box and tally marks
Represent data using pictograms, block graphs, tally charts
and bar charts
Use data sets to solve problems
Rename amounts of euro or cent and record using symbols
and decimal points
Solve one-step problems involving addition and
subtraction
Using appropriate metric units
Introduce grammes for weighing objects lighter than kg.
Solve practical tasks and problems involving addition
and subtraction
Using appropriate metric units
Rename units of length in m and cm
Solve practical tasks and problems
Consolidate and develop a sense of time passing
Read time in 5-minute intervals on analogue and digital
clocks (12-hour)
Record time in analogue and digital forms
Read and interpret simple timetables
Rename hours as hours and minutes
Read dates from calendar and express weeks as days
and vice versa
Using appropriate metric units
Estimate, compare and measure various capacities.
Solve practical tasks and problems
Regular and irregular shapes
Use vocabulary of uncertainty of chance
Order events in terms of likelihood of occurrence
Identify and record outcomes of simple random
processes
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Maths Programme – Class 4
Strand

Strand Unit
Place Value
Operations: Addition
Operations: Subtraction

Operations: Multiplication

Operations: Division
NUMBER

Fractions

Decimals

ALGEBRA

Extending and Using Pattern

Activities
Up to 9999
Read, write and order 4-digit numbers
Round whole numbers to the nearest 10, 100 or 1000
Use calculator to check estimates
Add numbers to 9999 without and with renaming
Subtract numbers without and with renaming within
9999
Multiplication as repeated addition of groups
Develop multiplication facts within 100
Properties of multiplication
Multiply a 2-digit or 3-digit number by a 1-digit or 2- digit
number
Develop mental strategies for multiplication
Solve practical tasks and problems
Division as sharing and as repeated subtraction of
groups without and with remainders
Repeated subtraction in 2s, 3s, 4s, 5s, 6s, 7s, 8s, 9s, 10s
without and with remainders
Division facts within 100
Divide a 2-digit or 3-digit number by a 1-digit number
without and with remainders
Solve practical tasks and problems
Identify fractions and equivalent forms of fractions with
denominators of 3, 6, 9, 12, 5 and 10
Compare and order fractions and position on the
number line
Calculate a fraction of a set
Calculate a number given a multiple fraction of the
number
Solve practical tasks and problems
Express tenths and hundredths as fractions and
decimals
Identify place value of whole numbers and decimals to 2
places and write in expanded form
Order decimals on the number line
Add and subtract whole numbers and decimals up to 2
places
Multiply and divide a decimal number up to two places by a
1-digit whole number
Solve problems involving decimals
Patterns 0-9999
Explore, extend and describe sequences
Use patterns as an aid for memorisation of number facts
Translate an addition, subtraction, multiplication or
division number sentence with a frame into a word
problem
Translate a one-step word problem into a number
sentence

SHAPE
AND
SPACE

2-D Shapes

Solve one-step problems
Identify, describe and classify
Explore, describe and compare the properties of 2-D
shapes
Construct and draw 2-D shapes
Identify use in environment
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3-D shapes

Lines and Angles

DATA

Representing and Interpreting
Data
Problem Solving

MEASURES

Money
Weight

Length / Width

Time

Symmetry

Solve practical tasks and problems
Identify, describe, classify and discuss
Discuss tesselations
Properties of prisms
Explore and describe the relationship of 3-D shapes with
constituent 2-D shapes
Construct 3-D shapes
Solve practical tasks and problems
Oblique and perpendicular lines
Draw, discuss and describe intersecting lines and their
angles
Classify angles as greater than, less than or equal to a right
angle
Read and interpret bar-line charts and simple pie-charts
Represent data using pictograms, block graphs, bar
charts and bar-line charts
Use data sets to solve problems
Rename amounts of euro or cent and record using
symbols and decimal points
Solve one-step and two-step problems
Using appropriate metric units
Rename units of weight using decimal or fraction form
Solve practical tasks and problems
Using appropriate metric units
Rename units of length in decimal or fraction form
Perimeter of regular 2-D shapes
Solve practical tasks and problems
Consolidate and develop a sense of time passing
Read time in 1-minute intervals on analogue and digital
clocks (12-hour)
Express digital time as analogue time and vice-versa
Read and interpret simple timetables
Rename hours as hours and minutes
Identify line symmetry in the environment
Identify lines of symmetry as horizontal, vertical or
diagonal
Use understanding of line symmetry to complete missing half
of a shape, picture or pattern

Capacity
Area

Chance

Using appropriate metric units
Rename units of capacity using decimal or fraction form
Solve practical tasks and problems
Regular and irregular shapes
Use vocabulary of uncertainty of chance
Estimate, compare, measure and record
Order events in terms of likelihood of occurrence
Identify and record outcomes of simple random
processes
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Maths Programme – Class 5
Strand
NUMBER

Strand Unit
Place Value

Operations: Addition and
Subtraction
Operations: Multiplication

Operations: Division

Activities
Read, write and order whole numbers
Identify
place numbers
value in whole numbers
Round whole
Use calculator to check estimates
Add and subtract whole numbers without and
with a calculator
5 digit addition and subtraction (ten thousand)
Short multiplication and long multiplication
Multiply a whole number or a decimal (up to 3
places) by a whole number without and with a
calculator
Short division, repeated subtraction and long division
Divide a 3-digit number by a 2-digit number
without and with a calculator
Divide a decimal by a whole number without
and with a calculator

Fractions

Compare and order fractions and identify
equivalent fractions with denominators of 2-12
Express improper fractions as mixed numbers
and vice versa and position them on the number line
Add and subtract simple fractions and simple
mixed numbers
Multiply a fraction by a whole number
Express tenths, hundredths and thousandths in
both fractional and decimal form

Decimals

Express tenths as fractions and decimals
Identify place value of whole numbers and
decimals to 2 places and write in expanded form
Order decimals on the number line
Develop relationship between fractions and
Decimals
Compare and order fractions and decimals
Solve problems involving operations with whole
numbers, fractions and decimals

Percentages

Fractions, Decimals and
Percentages

Explore the relationship between fractions and
Percentages
Compare and order fractions and percentages
Explore the relationship between fractions,
decimals and percentages
Compare and order fractions, decimals and
Percentages

Number Theory

ALGEBRA

Equations

Directed Numbers

Solve problems involving operations with whole
numbers, fractions, decimals and simple
percentages
Simple prime and composite number
Square and rectangular numbers
Factors and multiples
Translate number sentences with a frame into
word problems and vice versa
Solve one-step number sentences and equations
Identify positive and negative numbers in
Context
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SHAPE AND SPACE

Rules and Properties
2-D Shapes

Brackets and priority of operation
Make informal deductions about shapes and their
properties
Shapes to be covered include square, rectangle,
pentagon, parallelogram, rhombus, trapezium,
irregular quadrilaterals and regular quadrilaterals.
Use angle and line properties to classify and
describe the types of angles, the types of triangles
and quadrilaterals

3-D shapes

Lines and Angles

Tessellate combinations of 2-D shapes
Use 2-D shapes and properties to solve problems
Identify the properties of the circle
Construct a circle of a given radius
Identify and examine 3-D shapes and explore
relationships including tetrahedron (faces, edges
and vertices)
Draw nets from simple 3-D shapes and
construct them
Recognise, classify and describe angles and relate
angles to shape and the environment
Recognise angles in terms of a rotation
Estimate, measure and construct angles in
degrees
Explore the sum of the angles in a triangle

DATA

Representing and
Interpreting Data

Read and interpret pictograms, single and
multiple bar charts and simple pie charts
Represent data using pictograms, single and
multiple bar charts and pie charts

Problem Solving
Chance

MEASURES

Money
Weight

Compile and use simple data sets
Use data sets to solve problems
Identify and list all possible outcomes of simple
random processes
Estimate the likelihood of occurrence of events
Construct and use frequency charts and tables
Compare value for money using unitary method
Select and use appropriate instruments of
measurement
Estimate and measure weight using appropriate
metric units

Length / Width

Time

Capacity

Area

Select and use appropriate instruments of
measurement
Estimate and measure length using appropriate
metric units
Perimeter of regular 2-D shapes
Solve practical tasks and problems
Read and interpret the 24-hour clock
Read and interpret timetables
Interpret and convert between times in 12-hour and
24-hour format
Select and use appropriate instruments of
measurement
Estimate and measure capacity
Solve practical tasks and problems
Discover the area of a rectangle
Regular and irregular 2-D shapes
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Calculate using square cm and square m

Maths Programme – Class 6
Strand

Strand Unit
Place Value

Operations: Addition and
Subtraction

Operations: Multiplication

Operations: Division

NUMBER
Fractions

Decimals

Fractions, Decimals
and Percentages

Number Theory

Equations
ALGEBRA Directed Numbers
Rules and Properties

Activities
Read, write and order whole numbers
Identify place value in whole numbers
Round whole numbers
Use calculator to check estimates
Expanded form and notation boards
Add and subtract whole numbers without and with a
calculator
6 digit addition and subtraction (hundred thousand)
Multiply a decimal by a whole number without and with a
calculator
Multiply a decimal by a decimal without and with a
calculator
Divide a 4-digit number by a 2-digit number without and
with a calculator
Divide a decimal by a whole number
Divide a decimal by a decimal without and with a
calculator
Compare and order fractions and identify equivalent
fractions as mixed numbers and vice versa and position
them on the number line
Add and subtract simple fractions and simple mixed
numbers
Multiply a fraction by a fraction
Express tenths, hundredths and thousandths in
fractional form
Divide a whole number by a unit fraction
Divide a fraction by a fraction
Simple ratios
Identify place value in decimals
Relate decimals to fractions
Estimate sums and differences of decimals
Add and subtract decimals to three places
Use percentages and relate them to fractions and decimals
Compare an order percentages of numbers
Solve problems involving percentages, profit and loss,
increases/decreases
Simple prime and composite number
Square numbers
Simple square roots
Common factors and multiples
Write whole numbers in exponential form
Translate word problems with a variable into number
sentences
Solve one-step number sentences and equations
Identify positive and negative numbers on the number line
Co-ordinates and grids
Add and subtract simple positive and negative
numbers on the number line
Simple properties and rules about brackets and priority of
operation (BOMDAS)
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Variables
SHAPE AND
2-D Shapes
SPACE

Identify relationships and record symbolic rules for
number patterns
Explore the concept of a variable in the context of
simple patterns, tables and simple formulae and
substitute values for variables
Make deductions about shapes and their properties

Construct triangles from given sides or angles
Tessellate combinations of 2-D shapes
Classify 2-D shapes according to their lines of symmetry
Plot simple co-ordinates and apply where appropriate
Use 2-D shapes and properties to solve problems
Identify the properties of the circle
Construct a circle of a given radius or diameter

3-D shapes

Lines and Angles

Calculate the area of a circle by counting squares
Identify and examine 3-D shapes and explore
relationships
Draw nets from simple 3-D shapes and construct them
Recognise, classify and describe angles and relate
angles to shape
Recognise angles in terms of a rotation
Estimate, measure and construct angles in degrees

Representing and Interpreting
Data

Read and interpret bar charts, bar line graphs, trend graphs
and pie charts
Represent data using bar charts, bar line graphs, trend graphs
and pie charts
Compile and use simple data sets to solve problems
Explore and calculate averages of data sets

DATA
Problem Solving
Chance

Use data sets to solve problems
Identify and list all possible outcomes of simple random
processes
Estimate the likelihood of occurrence of events
Construct and use frequency charts and tables
Explore value for money

Money

Convert currencies to euro and vice versa
Solve problems relating to VAT and interest

Weight

Select and use appropriate instruments of measurement
Rename measures of weight
Select and use appropriate instruments of measurement

Length / Width
MEASURES
Time

Rename measures of length/width
Perimeter of regular 2-D shapes
Use and interpret scales on maps and plans
Explore the relationship between time, distance and
average speed
Explore international time zones
Select and use appropriate instruments of measurement

Capacity

Rename measures of capacity
Find the volume of a cuboid
Explore the relationship between area and perimeter

Area

Regular and irregular shapes
Surface area of 3-D shapes using a net as a guide
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Calculate area using acres and hectares
Identify relationship between square metres and square
centimetres
Find area using a scale plan

Ratified on ___________________ by:
_________________________
Lynda McHale
Junior School Principal

Rosaleen Doherty
School Manager
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Plean Scoile don Ghaeilge
Réamhráiteas
(a) Cuireadh an phlean le chéile ar an [27/10/2017].
Bhí gach múinteoir i láthair ó rang naíonáin shóisearacha go dtí Rang 6.
Tá an phlean bunaithe ar shaineolas na múinteoirí agus ar laethanta pleanála.

(b) Tá gá leis an bplean seo;


Chun cabhrú linn Curaclam na Gaeilge a chur i bhfeidhm agus a chur in oiriúint d’ár scoil



Ionas go mbeidh a fhios ag gach duine cad atá ar siúil tríd na scoile



Go mbeidh leanúnachas agus foirbairt ann ó rang go rang



Mar áis scoile le haghaidh múinteoirí nua/ionadaithe



Chun go mbeidh treoir cinnte againn i múineadh agus in úsáid na Gaeilge
Fís agus Aidhmeanna

Fís


Spéis agus suim a chothú sa Ghaeilge trí na páistí a spreagadh chun í a úsáid in atmaisféar taitneamhach



Cuirtear béim ar labhairt na Gaeilge



Ag fágáil rang a sé beidh muinín ag na páistí an Ghaeilge a úsáid agus cumarsáid simplí a dhéanamh trí chomhrá i nGaeilge



Tá an Ghaeilge le feiceáil sa scoil. Tá béim ar an gcultúr Gaelach m.sh. ceol, iománaíocht, peil Ghaelach, Seachtain na Gaeilge, srl
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Aidhmeanna
Is mian linn na haidheamma seo a bhaint amach;


Gaeilge a úsáid chomh minic agus is féidir i rith an lae



Taitneamh agus pléisiúr a bhaint as foghlaim na Gaeilge



Dearcadh dearfach i leith na Gaeilge agus spéis agus dúil inti a chothú



Cumas éisteachta agus labhartha an pháiste a fhorbairt agus a m(h)uinín chun an Ghaeilge a úsáid a chothú



Cumas léitheoireachta agus scríbhneoireachta an pháiste a chothú ó rang a dó ag leibhéil a oireann dó/di féin agus don chinéal scoile



Éisteacht, labhairt, léitheoireacht agus scríbhneoireacht a fhorbairt ar bhealach comhtháite



Feasacht teanga agus feasacht cultúrtha a chothú



Cúram a dhéanamh d’fhorbairt iomlán an pháiste



Cur le líofacht, le cruinneas foghraíochta agus le saibhreas teanga an pháiste



Go mbeadh ‘Gaeilge beo’ sa scoil réadúil, ag baint le saol an pháiste
Ábhar an Phlean:
1. Curaclam na Gaeilge
Cur Chuige Cumarsáideach:
Cuirtear béim ar an gcumarsáid sa scoil seo. Tuigimid sa scoil seo go bhfuil trí thréimhse i ngach ceacht Gaeilge:



An Tréimhse Réamhchumarsáide



An Tréimhse Cumarsáide



An Tréimhse Iarchumarsáide
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Bainimid úsáid as cluichí teanga, comhrá beirte, drámaíocht agus Gaeilge a úsáid go neamhfhoirmiúil timpeall na scoile chun feabhas a
chur ar labhairt na Gaeilge.
Feidhmeanna Teanga
Is é is ciall le feidhm teanga ná an úsáid a bhaineann duine as an teanga chun cuspóir éigin cumarsáide a bhaint amach, mar shampla
cuireadh a thabhairt, rud a iarraidh, cead a lorg, mian a chur in iúl, srl. Is iad na feidhmeanna teanga croí-lár an churaclam Ghaeilge, agus
beidh said le comhlíonadh i ngach gné den chumarsáid, pé acu ag éisteacht, ag labhairt, ag léamh nó ag scríobh atá an páiste. (Curaclam
na Bunscoile – Teanga lth 18)
Is iad na catagóir d’fheidhmeanna ná;


Caidreamh sóisialta a dhéanamh



Eolas a thabhairt agus a lorg



Dearcadh a léiriú agus a lorg



Dul i gcion ar dhuine



Struchtúr a chur ar chomhrá



Soiléiriú a lorg i gcomhrá

Tá an-bhéim ar na feidhmeanna teanga sa scoil seo. Beidh liosta de na feidhmeanna teanga ar fail i ngach seomra ranga.

Snáitheanna an Churaclam
Tá ábhar teagaisc agus foghlama an churaclam Gaeilge eagraithe faoi cheithre shnáithe;


Éisteacht – Labhairt – Léitheoireacht - Scríbhneoireacht
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Éisteacht: go neamhfhoirmiúil i rith an lae; go foirmiúil i rith ceachta (m sh. rainn, éist agus tarraing, dánta, srl)

Labhairt: go neamhfhoirmiúil chomh minic agus is féidir i rith an lae go foirmiúil sa cheacht (m sh cluichí teanga, scéalaíocht, ról-ghlacadh,
srl)

Léitheoireacht: ullmhúcháin don léitheoireacht (m sh rainn, pictiúrleabhair, prionta Gaeilge sa timpeallacht-ar na ballaí, lipéid ar rudaí
áirithe, fógraí do na páistí, ullmhúcháin don léitheoireacht: naíonáin bheaga – Rang 2. Tús na léitheoireachta fhoirmiúil: nuair a bhíonn bonn
maith faoi chumas tuisceana agus cainte an pháiste. De ghnáth ní thosófar roimh rang 2 (Curaclam na Bunscoile – Teanga lth 10). Scileanna
léitheoireachta a fhorbairt: téacsanna agus tascanna léitheoireacht scéalta sna leabhair atá in úsáid, dánta, amhráin, cur abairtí in ord, léigh
agus tarraing pictiúr, srl.
Scríbhneoireacht: tús na scríbhneoireachta – nuair a bheidh bunús maith faoi thuiscint

agus faoi labhairt na teanga. De ghnáth

cuirfear tús leis an scríbhneoireacht i rang 2 (Curaclam na Bunscoile – lth 10). Tascanna scríbhneoireachta: ailt, scéalta, litir, cárta poist,
srl. Mar thoradh, beidh eolais ag gach múinteoir sa scoil seo ar na cuspóirí a ghabhann lena rang-ghrúpa féin (féach Curaclam na Gaeilge).

Comhtháthú na Snáitheanna
Tarlaíonn sé go nádútha go bhfuil na snáitheanna fite fuaite lena chéile. Tá béim ar labhairt ach go háirithe. Cuirimid béim ar labhairt agus
éisteacht sula ndéanaimid léitheoireacht agus scríbhneoireacht.
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Téamaí, Straitéisí agus Modhanna Múinte

Téamaí
Is comhthéacs iad na téamaí seo chun na feidhmeanna teanga a mhúineadh. Beidh an ábhar teagasc bunaithe ar na teamaí ionas go
mbeadh nasc idir an fhoghlaim agus saol laethúil an pháiste. Ní miste don mhúinteoir topaicí a roghnú as na téamaí agus iad a leathnú
amach chun ábhar atá spéisiúl don pháiste a úsáid;


Mé Féin



Caitheamh Aimsire



Sa Bhaile



Éadaí



An Scoil



An Aimsir



Bia



Ócáidí Speisialta



Siopadóireacht



An Teilifís

Straitéisí
Bainfear úsáid as na straitéisí seo a leanas chun seans a thabhairt do na páistí an teanga a
chleachtadh;


Cluichí teanga



Téipeanna agus Dlúthdhioscaí srl



Tascanna agus fadhbanna



Seanfhocail



Druileanna



Filíocht: rainn, dánta, amhráin, rabhlóga, tomhais, srl.



Drámaíocht



Agallaimh (Cómhrá beirte)



Físeáin



Scéalaíocht
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Modhanna Múinte
Múinfear an teanga tríd úsáid a bhaint as na modhanna múinte;


An Modh Díreach – m sh. Seo ríomhaire



Modh na Sraithe – m.sh. D’éirigh mé ar maidin. Ghlan mé m’fhiacla. D’ith mé mo bhricfeasta



Modh na lánfhreagartha Gníomhaí - m.sh . Éist agus déan: cuir suas do lámh, bí ag rith, srl



Modh closlabhartha – m.sh. éisteacht le téipeanna, dlúthdhioscaí, cluiche biongó, éist agus tarraing, srl



Modh closamharc – m.sh. deilbhíní, fiseáin, pictiúir



Modh na Ráite – m.sh. Is mise Tomás…..abair é (agus agallaimh ar siúl)/ Is maith liom úll….abair é
Gaeilge Neamhfhoirmiúil – úsáid na Gaeilge i rith an lae;
Déanfar iarracht an Ghaeilge a úsáid go feidhmiúil i rith an lae taobh amuigh den cheacht
Gaeilge: sa seomra ranga, sa chlós, sa halla, srl. Moltar an Ghaeilge a úsáid chomh minic agus is féidir i dtaispeantaisí, fógraí, postaerí, srl.
laistigh agus lasmuigh den seomra ranga.
Is féidir an Ghaeilge a úsáid ag amannta áirithe i rith an lae;


Ar maidin



Am lóin



Am rolla



Am baile



Am sosa



Teachtaireachtaí
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Na h-imeachtaí a bhaineann le cultúr na Gaeilge sa scoil agus i dtimpeallacht sa scoil;


Fógraí agus lipéidí sa timpeallacht.



Seachtain na Gaeilge.



Frása na Seachtaine



Sciath na Scoile

1. Pleanáil Eagraíochta
Pleanáil an Mhúinteora;
Déanann na múinteoirí an pleanáil seo a leanas;


Pleanáil fad-téarmach – Scéim Bliana/ scéimeann téarma



Pleanáil ghearr-théarmach – Scéim Coicíse.
Áiseanna;
Bainimid úsáid as an téacsleabhar ‘Bun go Barr’ ó Naíonáin suas go dtí Rang 5 agus Abair Liom i Rang 6. Chomh maith le sin tá réimse
leathan áiseanna againn. Tá liosta de na háiseanna go léir atá in úsáid sa scoil seo mar aguisín sa phlean.
Éagsúlacht cumais;
Sa scoil seo déanfar iarracht freastal ar éagsúlacht cumais na bpáistí trí úsáid a bhaint as;



Modhanna múinte éagsúla agus straitéisí éagsúla.
Glacann gach páiste sa scoil páirt sa cheacht Gaeilge. I gcásanna áirithe, téann an dalta chuig an múinteoir feabhais nuair atá an Ghaeilge
ar siúl sa seomra.
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Comhtháthú le hÁbhair eile
Moltar an Ghaeilge a úsáid i múineadh ábhair eile an churaclam chomh minic agus is féidir m.sh;


Corpoideachas i Naíonáin – cluichí, damhsa, srl



Amharcealaíona – péint, dath



Ceol – amhráin Ghaeilge, feadóg



Drámaíocht trí Ghaeilge



Matamaitic – uimhreas,áireamh

Is féidir na snáitheanna éisteacht, labhairt, léitheoireacht agus scríbhneoireacht a chomhtháthú lena chéile de ghnáth sa cheacht Ghaeilge.
Tá smaointe agus eiseamláirí tugtha ag bun gach snáithe sa Churaclam Bunscoile faoi seo.
Measúnú
Seo iad na huirlisí atá in úsáid againn;


Dírbhreathnú an mhúinteora. Treoracha a leanúint



Bailiúchán d’obair an pháiste. Páirt a ghlacadh sa chluiche



Liosta de na feidhmeanna teanga. Treoracha a leanúint sa



Ábhair éagsúla m.sh. Nollaig, bia, éadaí, srl a aithint agus

tasc


Tascanna agus trialacha

ainmniú
deartha

ag

an múinteoir.



Scrúdaithe

Gníomhaíochtaí a dhéanamh

Obair Bhaile
Béim ar obair bhaile simplí;


Tugtar obair le foghlaim nó le scríobh



Rang 2: obair ó bhéal



Obair bhaile bunaithe ar an méid atá ar siúl sa scoil



Rang 3 agus 4: Litriú gach oíche agus ceachtanna bunaithe



Naíonáin: ní fhaigheann na naíonáin obair bhaile go

ar obair sa rang


foirmiúil


Rang 5 agus 6: Litriú, léitheoireacht/foghlaim agus obair
scríofa gach oíche
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Foirbairt Fóirne:
Cuiditheoir sa scoil ar lá pleanála chun cabhair agus smaointe a thabhairt do na múinteoirí.
Tuismitheoirí agus an Ghaeilge


Bíonn na tuismitheoirí páirteach san obair bhaile



Bíonn cumarsáid idir an múinteoir agus an tuismitheoir go rialta (Cruinniú Tuismitheoirí/Múinteoirí)



Is féidir liosta d‘abairtí agus focail simplí a thabhairt do na tuismitheoirí i rith Seachtain na Ghaeilge. Is féidir iad a chleachtadh lena
bpáiste féin

Comhionannas
Beidh deis ag gach páiste sa scoil seo an Ghaeilge a fhoghlaim.
Cur i bhfeidhm
Rólanna agus freagrachtaí;


Tá gach múinteoir freagrach as an bplean scoile a chur i bhfeidhm



Tá an múinteoir leis an bpost freagrachta i bhfeidhil ar an bplean

Daingniú agus Cumarsáid
Beidh cóip don phlean scoile ag gach múinteoir agus ceann san Oifig. Tá deis ag gach múinteoir an phlean a athrú, más maith leo.
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Réamhfhocail Pearsanta
Rang 1
ó bhéal

Rang 2
scríobh

Rang 3

Rang 4

Rang 5

Rang 6

le (liom, leat,
…)

le (liom, leat, …)

as (asam,
asat,…)

roimh (romham,
romhat,…)

chuig (chugam,
chugat, …)

dul siar

de (díom, díot,
…)

ó (uaim, uait, …)

i (ionam, ionat,
…)

do (dom, duit, …)
do (dom, duit,
…)
ag ( agam,
agat, …)

ag ( agam, agat,
…)

faoi (fúm, fút, …)

ar (orm, ort,…)

ar (orm, ort,…)
Réamhfhocail
Rang 1
ó bhéal

Rang 2
scríobh

Rang 3

Rang 4

Rang 5

Rang 6

thar

trasna

i measc

thart ar

thuas

murab ionann
agus an …

i

in aice le

timpeall

go dtí

anuas

as

in éineacht le

le haghaidh

go

thíos

idir

do

laistigh

i dtreo

aníos

taobh thiar de

ó

taobh amuigh

gan

in ainneoin

os comhair do

de

seo chugainn

seachas

i rith na

chomh fada agus
is…

ach

tar éis

os coinne

roimh

os cionn

chomh maith le

de réir
mar gheall ar
i bhfad ó
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mar

trí

ar bharr

i gcoinne
siúd

ach amháin

sa bhreis ar …

ná

ar son

in ionad
Aidiachtaí

Naíonáin Shóisearacha

Naíonáin Shinsearacha

Dathanna

Dathanna

dubh
gorm
donn
glas
dearg
bán
buí

oráiste
corcra
liath
bándearg
dúghorm
ildaite

Blasanna
Méideanna
mór
beag

milis

Cáilíochtaí
Mothúcháin
Tá ___________ orm

glan
salach
tirim
fliuch
éasca
deacair
nua
ciúin

-áthas
-brón
-fearg
-eagla
-ocras
-tart
-tuirse
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Rang 1

Rang 2

Rang 3

Rang 4

Rang 5

ard

tiubh

leathan

domhain

ciorclán

fionn

olc

caol

blas goirt

díreach

rua

folamh

searbh

géar

cearnach

Rang 6
coimhthíoch
/ coigríoch
áitiúil
cumhachtach

fada

lán

úr

gearr

iomlán

crua

glórach /
callánach

triuntánach
spíosartha

go leor
tanaí

daor

trom

ar fad
cuid

romhar

saor

éadrom

éagsúil
iomlán

maith

beagán

bog

suimiúil
roinnt

sean

laidir

dorcha

leadránach

óg

lag

geal

+ aidiachtaí
comparáideacha

ceart

a lán

Tá náire orm / ort
srl.

mícheart

greannmhar

cúpla

sásta

Tá éad orm / ort
srl.

te
fuar
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Dobhriathra
Naíonáin Shóisearacha
Ama

Naíonáin Shinsearacha
Modha

inné

an ____ (+ h)

inniu

go deas

amárach

go tapa / tapaidh

anois

go mall

ansin

go cúramach

anocht

le chéile

aréir
anseo
amach
isteach

77

Rang 1

Rang 2

Rang 3

Rang 4

Rang 5

Rang 6

níos déanaí

anois díreach

fós

cheana

gan mhoill

éigeannt

maidin inniu

an seachtain
seo chaite / seo
chugainn

go fóill

le gairid

as baile

ar éigeann

ó shin

le déanaí

i ndáiríre

go hiomlán

thall ansin

áit ar bith / in aon
áit

go luath

den chuid is mó

an mhaidin
seo

i ngach áit

i gcónaí

sa bhaile
Am
Am
a’ chlog
leathuair tar éis

cúig nóiméad tar
éis / chun srl.
ceathrú tar éis /
chun

Briathra
Naíonáin Shóisearacha

Naíonáin Shinsearacha

Dhún mé

Cheannaigh mé

D’oscail mé

D’fhéach mé ar

Rith mé

Thit mé

Léim mé

Ghortaigh mé

Is maith liom

Is fearr liom
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Tá ________ agam

Is breá liom

Briathra Neamhrialta
Briathra Neamhrialta
Chuaigh mé go dtí
Tháinig mé
Chonaic mé
Dúirt mé le
Chuala mé
Thug mé do
D’ith mé
Rug mé ar
Fuair mé ó
(Gach briathar san ainm dearfach agus diúltach)
Rinne mé
Bhí mé
(Gach briathar san ainm dearfach agus diúltach)

Briathra
Rang 1
Na Briathra
Neamhrialta
san Aimsir
Fháistineach

Rang 2

Rang 3

Rang 4

Rang 5

Rang 6

Dul siar ar na
Briathra
Neamhrialta san
Aimsir
Fháistineach

Las mé

Dul siar +

D’ardaigh mé

Cheartaigh mé

Phreab mé

Aimsir
Láithreach (a
labhairt)

D’éalaigh mé

Chlúdaigh mé

D’imigh mé

Mhaisigh mé

Bhris mé

D’eitil mé

D’ullmhaigh mé

Mhill mé

D’athraigh mé

Is féidir liom
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Thaitin _____
go mór liom

Phioc mé

Rollaigh mé

Bhuaigh mé

Bhailigh mé

Luigh mé

Bhuail mé

Scríobh mé

Phléasc mé

Bhuail mé le

D’éirigh mé

Phreab mé

D’eist mé le

Dhúisigh mé

Shroich mé

(Gach briathar
san ainm
dearfach,
diúltach agus
ceisteach ó mé
- siad)

Mhoilligh mé

Roinn mé

Shínigh mé

Chabhraigh mé

Rothaigh mé

Choinnigh mé

Theastaigh ___
uaim

Mhaslaigh mé
Choiméad mé

Mhúch mé
Chaill mé

D’imir mé

Stróic mé

Phós mé

Chaith mé

Tharraing mé

Bhrostaigh mé

Thit mé chun
bóthar

Chas mé

Tuigim

Chuardaigh mé

D’éirigh liom

Cheap mé

Chan mé

D’fhreagair mé

Bhrúigh mé

D’fhág mé

Rinne mé
dearmad ar

D’fhiafraigh mé

Dhoirt mé

Shocraigh mé
Chleachtaigh
mé
Thuig mé

D’fhan mé

Throid mé
Ghreamaigh mé

Cheangail mé

Mharaigh mé

D’iarnáil mé

Bhain mé úsáid
as

Shábháil mé

Sheinn mé

Dheisigh mé

Mhothaigh mé

Dhreap mé
Thaistil mé

Tháinig mé ar
Dhíol mé
Ceapaim
D’inis mé
____do

Ghearr mé

Ghlaoigh mé ar

Fuair ____ bás

Shleamhnaigh
mé

Ghoid mé

Is fuath liom

Thiomáin mé

Mhéadaigh mé
faoi

Lean mé

Is aoibheann
liom

Thriomaigh mé

D’aontaigh mé

D’fhás mé
Rinne mé deifir
D’iarr mé

Léigh mé
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Chuidigh mé le
Thaispeáin mé
Sheas mé

(Gach briathar
san ainm
dearfach,
diúltach agus
ceisteach ó mé siad)

Bhain mé _____
díom

Chreid mé

Thug mé faoi
deara

Mhúch mé

Chrom mé

D’fhill mé

Thug mé _____
liom

D’iompair mé

Chabhraigh mé

D’ionsaigh mé

Bhí mé ag tnúth
le

Shuigh mé
Chríochnaigh
mé
Nigh mé

(Gach briathar
san ainm
dearfach,
diúltach agus
ceisteach ó mé siad)

Chuir mé
comhairle ar
Thaitin ___ liom

Shiúil mé
Téarma 1

Chomhair mé
(Gach briathar
san ainm
dearfach,
diúltach agus
ceisteach ó mé siad)

Caol le Caol
agus Leathan le
Leathan

Scuab mé
Chroch mé

Labhairt:
An Aimsir
Fháistineach

+

Stop mé
(Gach briathar
san ainm
dearfach,
diúltach agus
ceisteach)

Bhí mé ag súil
le

Thaitin

Ghlan mé
Shéid mé

Chaoin mé

Aimsir Láithreach
(á scríobh)

Téarma 2 + 3
Scríobhneoireac
ht: An Aimsir
Fháistineach

Gháir mé
Chodail mé
(Gach briathar
san ainm
dearfach,
diúltach agus
ceisteach ó mé
- siad)
+

+
Aidiachtaí
Bhriathra

Modh
Coinníollach
+
Saorbhriathar
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Ainm Briathartha
Naíonáin Shóisearacha
ag ithe
ag ól
ag súgradh

Naíonáin Shinsearacha
ag troid

ag féachaint

ag snámh

ag éisteacht

ag caint

ag gáire

ag béiceáil

ag caoineadh

ag luascadh

ag scríobh

ag gearradh

ag léamh

ag teacht

ag tarraingt

ag dul

ag péinteáil

ag titim

ag déanamh

ag cur báistí

ag siúl
ag rith

ag cur sneachta

ag rothaíocht

ag scipeáil
ag léim
ag scátáil
ag canadh
ag eitilt
ag damhsa
ag rince

82

Rang 1
ag imirt haca

Rang 2
ag tabhairt

Rang 3
ag taispeáint

Rang 4
ag crith

Rang 5
ag súil le

Rang 6
ag aisteoireacht

ag imirt peile

ag fáil

i mo/do srl.
c(h)odladh

ag dúnadh

ag tnúth le

ag athrú

ag imirt cispheile

ag tiomáint

ag oscail

ag coimeád

ag baint

ag marcaíocht
capaill

ag cócaireacht

ag briseadh

ag coimeád
súile ar

ag traeneáil

ag caitheamh
ag seinm

i mo/ do srl.
c(h)ónaí
i mo/do srl.
s(h)easamh

ag fágáil

ag labhairt
ag taitneamh

ag téacsáil

ag glanadh

i mo/do srl.
s(h)uí

ag foghlaim

i mo/do srl. luí

ag déanamh cur
síos ar

ag séideadh
ag
siopadóireacht

ag scuabadh

ag glaoch

ag ceannach

ag ní

ag iompar

ag breathnú
ag tabhairt aire
do

ag breith

ag cabhrú le

ag feitheamh

ag cuidiú le

ag fanacht

ag pósadh

Bí ____ i
bhfolach

ag tosú
ag críochniú
ag marú
ag cur fola

ag fás

ag iascaireacht

ag smaoineamh

ag friochadh
ag guí

ag cur allais
ag díol

ag éirí

ag obair

ag bualadh/ ag
bualadh bos

ag casadh

ag
dreapadóireacht

ag iompar linbh

ag tógáil

ag tabhairt
amach

ag rámhaíocht

ag tumadh
ag lapadaíl

ag tafann
ag goideadh

ag taisteal
ag insint

ag cur isteach
ar

ag imeacht
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ag pleidhcíocht
ag cniotáil
ag búiríl
ag crú
Ceisteanna
Rang 2 – Rang 6

Céard / Cad
Conas
Cathain
Cén
Cén fáth
Cé mhéad
Cá / Cár
An / Ar
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Seanfhocail
Rang 1
Is binn béal ina thost.

Rang 2
Níl aon tinteán mar do thinteán féin.

Rang 3
Is fearr cara sa chúirt ná bonn sa sparán.

Is fearr an tsláinte ná an táinte.

Níor bhris focal maith fiacail riamh.

Buail an t-iarann te.

Tagann cruatan i ndiaidh an chaite.

Ni bhíonn in aon rud ach seal.

An rud nach féidir, ní féidir é.
Tús maith leath na hoibre.
Athnaíonn ciaróg, ciaróg eile.
Bíonn an fhírinne searbh.

Rang 4
Ná tabhair breith ar an gcéad scéal.

Rang 5
Bíonn gach tosú lag.

Rang 6
I ndiaidh a chéile a thógtar na caisleáin.

Is minic a bhris béal duine a shrón.

Filleann an feall ar an bhfeallaire.

Giorraíonn beirt bóthar.

Is mór é luach na foighne.

Ná bac le mac an bhacaigh is ní
bhacfaidh mac an bhacaigh leat.

An rud is anamh is iontach.

Is í an chiall ceannaithe, an chiall is fearr.
Uireasa a mhéadaíonn cumha.

Is olc an ghaoth ná séideann maith do
dhuine éigin.

Ní mar a shíltar a bhítear.

Is dána gach madra i ndoras a thí féin.

Is glas iad na cnoic i bhfad.

Ar scáth a chéile a mhaireann na daoine.

Ná moll agus ná cáin tú féin.
Beatha teanga í a labhairt.

Is iad na muca ciúine a itheann an mhin.
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Frásaí sa Seomra Ranga
Naíonáin Shóisearacha
Dia duit.
Dia is Muire duit.
An bhfuil cead agam dul go
dtí an leithreas?

Naíonáin Shinsearacha
An bhfuil cead agam / An
féidir liom mo pheann/ mo
lón srl a fháil?
An bhfuil cead agam/ An
bhfuil féidir liom dul amach
sa chlós?

Rang 1
An bhfuil an ceart agat?/ An
bhfuil sé sin ceart?

Rang 2
Cén leathanach, a
mhúinteoir?

Tá an ceart agam.

Tá mo leabhar oscailte ar
an leathanach ceart.

Tá nóta agam duit.
Tá mo _____ caillte

Déanaigí deifir

Níl m’obair bhaile déanta
agam.

Lean ar aghaidh

Tá brón orm.

Fan nóiméad

An bhfuil cead agam dul go
dtí an oifig/ caint le mo
chara/ cluiche a imirt?

Gabh mo leithscéal
Seo duit

Tá m’obair déanta agam.

Cé leis é?
Is liomsa é / Is le ______ é
Tar/ Tagaigí anseo
Táim réidh

B’fhéidir go bhfuil sí tinn.
Tá sé imithe.

Táim beagnach réidh
Tabhair dom _________
más é do thoil é / le do thoil

Brostaigh ort/ Brostaigí
oraibh

Rinne mé dearmad ar mo
lón

An féidir leat cuidiú liom?

Tá fáilte romhat
D’fhág mé sa bhaile é

Isteach libh

Tá sé beagnach
críochnaithe agam.

Is dóigh liom
Amach libh

Tar isteach/ Tagaigí isteach
Tá mé anseo

Taispeáin dom

Slán leat/ Slán go fóill
Tá ____ as láthair.

Tá / Níl a fhios agam.

Feicfidh mé amárach thú
Fan go bhfeicfidh mé
Aontaím le
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Rannta, Dánta agus Amhráin
Tá cuid is mó de na dánta, rannta agus amhráin seo a leanas i Lámhleabhar an Mhúinteora Bun go Barr. Tá siad bunaithe ar na ceachtanna
Gaeilge atá ar siúl sa rang. Tá cuid eile tógtha as leabhair éagsúla atá sna seomraí ranga.
Naíonáin Shóisearacha












Seasaigí Suas
Mála Scoile
Cá bhfuil Mamó?
An Cat
Is Maith Liom
Clioptar Clatair
Timpeall timpeall
Tá an Nollaig buailte linn
Calóga Sneachta

Rannta agus amhráin bhreise:
1. Lámha suas.
3. Oíche Shamhna.
5. Mise an ghaoth.
7. Cuirfidh mé orm mo chóta.
9. Siopa milseáin.
11. Lá le Pádraig.
13. Comhair.














Breithlá Sona Duit
Mo Chat Beag
Tabhair dom bainne
Tóg cóta as an mbosca
Lá le Pádraig
Lámh lámh eile
Cúig ubh
Cá bhfuil an ubh Chásca?
Bosca éadaigh
Dia duit
Tá tart ‘s ocras orm anois
Féach ar an teilifís

2. Aon dó muc is bó.
4. Ar mhaith leat ubh?
6. Tá sneachta ag titim,ag titim ón spéir.
8. Neilí.
10. Tá liathróid ag Learaí.
12. Tá mé ag dul ar scoil.
14. Fuair mise sliogáin.
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Naíonáin Shínsearacha
Rannta/Dánta:
 Buail ar an doras
 Ciara sa Chliabhán
 Mise an Chailleach
 Crann Nollag
 Spórt is Spraoi
 Éadaí
 Cad atá uait a pháiste óg?
 Tá mé ag scipeáil
 An tSeamróg
 Cupán duitse is cupán domsa
 Micilín Muc
 Buicéad agus spád
 Séidfidh mé
Amhráin:
 Buail do bhosa
 Ceithre rón
 An leanbh nua
 Tá sé in am bricfeasta anois
 Nigh na héadaí
 Seáinín ar a rothar
 Mainséar beag
 Calóga sneachta ag titim
 Teidí tinn
 Rothaí an bhus
 Sicín beag
 Deir an bhó

Rannta, Dánta agus Amhráin
Rang: 1 agus 2
Dánta/Rannta





















Lámh, lámh eile
An zú
An Fómhair
An gráinneog
An t-arracht éadaigh
Mo theach
San Nioclás
Luascadar Luascadar luch
Cairde
Ar scoil
Bréagáin dheas
An teach sa choill
A haon, a dó, a trí
Gluaiseacht
An sorcas
Hurla, harla, hó
An portán
An chrosóg mhara
Mo chaitín
Cóisir sa ghairdín
Amhráin






An dochtúir
Istigh sa zú
Ar scoil ar an Luan
Daidí na Nollag

Rang: 3 agus 4

Rang: 5 agus 6

Dánta:
 Táim tinn
Máire Chaomhánach
 An Muc
Gabriel Rosenstock
 Seán agus Máire
Éamonn Ó Ríordain
 An Feighlí Leanaí
Éamonn Ó Riordain
 An Picnic
Máire Chaomhánach
 Iarnáil (Scéal Dóite)
Treasa Ní hAilpín
 Caillte
Con Ó Tuama
 Ag Aistriú Scoile
Máire Chaomhánach
 Teilifís
Máire Chaomhánach
 An Leabhar ar strae
Con Ó Tuama
 Na Séasúir
Máire Chaomhánach
 Saor ón Scoil
Con Ó Tuama
Amhráin


An Maidirín Rua
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Dánta













Ag Fás
Na Míonna
Tithe
An Cheacht a d’fhoghlaim beirt
Mo Shuipéir
Clársholas sa Bhaile
Bó sa Chlós
An Teilifís
Mo Ríomhaire
Na Séasúir
An Geimhreadh
Tír na nÓg
Amhráin







A Nóra Bheag
Seomra Thomáis
An bhfaca tú mo Shéamaisín?
Ó is breá liom mo Theilifís
Aimsir na hÉireann
Fuair mise Cuireadh











Ag déanamh brioscaí
Gach lá
Ceann, srón béal, smig
An maor scoile
Ceapaire
Im, bim, babaró
Lá breithe sona duit
An bhanríon dhána, dhána
Hé hó abhaile linn






An Poc ar Buile
An bhfaca tú mo Shéamaisín
An Mhuc
Amhrán na BhFiann

Liosta Áiseanna
Rang: Naíonáin Shóisearacha















Rang: Naíonáin Shínsearacha



















Bualadh Bos Lámhleabhar an Mhúinteora – Niamh agus
Ruairí
Leabhar an Pháiste
Dhá phuipéad – Jimín agus Cáit
Dlúthdhiosca (Amhráin agus Rannta)
Postaeir agus pictiúir
Luaschartaí
Cluichí boird agus cluichí biongó
200 suaitheantais
Bréagáin agus samhlacha agus bosca éadaigh
Cluichí Teanga do na Bunranganna. Nóirín Ní Nuadháin
An Féidir Leat? (Amhráin, rannta, cluichí) agus CD
D’Aon Ghuth 1 Sue Furlong agus CD
Ag Caint – Comhrá Gaeilge. Naíonáin – Rang 6
Gaeilge Bheo – Gaeilge Neamhfhoirmiúil (Lámhleabhar
Múinteora)
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Bualadh Bos Lámhleabhar an Mhúinteora - Ruaille Buaille
Leabhar an pháiste
Dhá phuipéad – Jimín agus Cáit
Dlúthdhiosca (Amhráin agus rannta)
Postaeir agus pictiúir
Luaschartaí
Cluichí boird agus biongó
Cártaí éagsúla – luaschartaí, leidchartaí agus rólchartaí
Bréagáin
Rudaí fíora agus bréige
Seinnteoir dlúthdhiosca, téipthaifeadán, srl
Clárbán
Béiríní Bríomhara – Leabhar Spraoi
Cluichí Teanga do na Bunranganna. Nóirín Ní Nuadháin
Rannta CD Rom
Leabhair Mhóra x 3. (Séadeán Sí)
Ag Caint – Comhrá Gaeilge. Naíonáin – Rang 6
Gaeilge Bheo – Gaeilge Neamhfhoirmiúil (Lámhleabhar
Múinteora)

Liosta Áiseanna
Rang: 1 agus 2

























Bualadh Bos Lámhleabhar an
mhúinteora – Bun ós cionn
Leabhar an pháiste
Dhá phuipéad- Tigí agus Póco
Dlúthdhiosca
Postaeir agus cairteanna
Luaschartaí
Dreimire abairtí
Dísle
Cluiche cláir
Cárta imeartha
Fuaimeanna agus Focail 1
Craic le litriú A
Úsáid a bhaint as leabhair eile m.s.
Maith Thú, Inis Dom, Troe Nua, srl
Leabhar Rannta
Rannta - CD Rom
Leabhair Mhóra x 3. (Séadeán Sí)
Leabhair leabharlainne
Séideán Sí
Leabhair bheaga (x 60) ó Gaelscoil
Mhichíl Ciosóg, Inis. Petra Breathnach
Bríona ag Brionglóid
Micí Meabhrach
Lá le Mamó
Ag Caint – Comhrá Gaeilge. Naíonáin –
Rang 6
Gaeilge Bheo – Gaeilge
Neamhfhoirmiúil (Lámhleabhar an
Mhúinteora)

Rang: 3 agus 4





















Rang: 5 agus 6

Bualadh Bos 3 & 4 –
Lámhleabhar an mhúinteora
Leabhar an pháiste
Dlúthdhiosca
Ag Caint - Comhrá Gaeilge.
Naíonáin – Rang 6
Gaeilge Bheo – Gaeilge
neamhfhoirmiúil.
(Lámhleabhar múinteora).
Fuaimeanna agus Focail 3 & 4
Mo leabhar Spraoi
Mo leabhairín Féin 3 & 4
Treo Nua 3 & 4
Gach Aon Lá
Inis Dom 3
Stór Nua 3
Maith Thú 3 & 4
Buail Liom
Ceartlitriú 1
Craic le Litriú B & C
Litriú 3, 4 , 5, 6
Briathra na Gaeilge
Dioscó na mBó
Cluiche: Nathair Nimhe agus
Dreimirí
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Bualadh Bos Lámhleabhar an mhúinteora
Leabhar an pháiste
Buntús Gramadaí
Leabhair Breise
o Craic le Litriú
o Stór Nua 5 & 6
Ag Caint – Comhrá Gaeilge. Naíonáin –
Rang 6.
Gaeilge Bheo – Gaeilge neamhfhoirmiúil
(Lámhleabhar an mhúinteora).

Leabhair léitheoireachta/leabharlainne
Séideán Sí: An pacáiste de leabhairíníCéim 1, Céim 2, Céim 3




An Múinteoir Nua
An nathair agus na Spéaclaí
Seo, Siúd agus uile

Cluichí



Pacáiste Biongó-Éadaí
Pacáiste Biongó-Bia

Ratified on ___________________ by:
_________________________
Lynda McHale
Junior School Principal

Rosaleen Doherty
School Manager
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Social Environmental and Scientific Education (SESE) Whole School Plan
In The Teresian School, SESE provides opportunities for the child to explore, investigate and develop an understanding of the natural,
human, scientific, historical, social and cultural environment in which they live. This plan forms the basis of individual teacher’s long
and short term planning.
Vision: SESE fosters children’s respect for the past, responsibility for our living world, and inspires them for the scientific future.

Aims: To endorse the aims of the SESE curriculum.

1. Curriculum Planning

Strands and Strand Units: Outlined below are the strands in the SESE Curriculum and the skills that we hope to develop. Each strand is
subdivided into Strand Units which focus on particular concepts.

Geography

History

Science



Human Environments



Myself and my Family



Living things



Natural Environments



Story



Energy and Forces



Early People and Ancient Societies



Materials

92



Environmental Awareness and



Life, society, work and culture in the past

Care



Era’s of change and conflict



Politics, conflict and society



Continuity and change over time



Environmental awareness and care

Skills Development

Geography

History

Science



A sense of place and space



Time and Chronology



Working Scientifically



Maps, globes and graphical skills



Change and Continuity



Designing and Making



Cause and Effect



Using Evidence



Synthesis and communication



Empathy

Geographical Investigation Skills

2. Approaches and Methodologies

Teachers can choose from the following:


Whole class work



Small group work
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Individual work on chosen topics or projects



Investigative approach



Open investigations



Teacher-directed approach



Exemplars

3. Linkage and Integration

We will explore possibilities to integrate the SESE subjects at all levels. Teachers create their own integrated topics by referring to the
Teacher Guidelines in Geography, History and Science.

4. Assessment and Record Keeping

The following may be used:


teacher observation



teacher-designed tasks and tests



concept-mapping



work samples, portfolios and projects



curriculum profiles.

5. Differentiation
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Teachers will differentiate within their class for all children to ensure that objectives are attainable for every child. We believe in equality
of participation and access.

6. Organisational Planning

Timetable:
Our teachers work in keeping with the recommendations in the Primary School Curriculum (page 70) for SESE, i.e. a minimum of two and
a quarter hours in Kinder A & B, with three hours for Classes 1 – 6 per week. On occasion, time will be blocked as appropriate.

7. Resources used within Classrooms

Kinder A

Kinder B

Small World

Small World

(Junior Infants)

(Senior Infants)

Class 1

Class 2

Small World (1st class)

Small World (2nd class)
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Class 3

Class 4

Earthlink (3rd Class)

Earthlink (4th Class)

World Atlas

World Atlas

Class 5
Earthlink (5th Class) World
Atlas

Class 6
Earthlink (6th Class)
World Atlas

Google Images

Internet sites

Internet sites

Internet sites – variety

National Geographic

National Geographic

Magazines, other

Magazines, other

publications as

publications as necessary.

according to topic

necessary.

8. ICT Resources used within classrooms


www.primaryresources.ie



www.twinkl.co.uk



www.cjfallons.ie



www.scoilnet.ie



www.google.ie (also Google images)



www.prometheanplanet.com

96

9. Individual Teachers’ Planning and Reporting

Teachers write long term and monthly plans for each SESE subject.

10. Community Links/People

Local people with expertise in SESE topics include:
-

Librarians

-

Authors

-

Scientists (parent body)

11. Local Places of SESE Interest


Local Libraries (Stillorgan and Dun Laoghaire lexicon)



Sandymount Strand/Beach



Nature reserve Booterstown



Local Woods (or outdoor classroom)



UCD



Donnybrook Church
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Glasnevin Graveyard



The GPO



Dublin Zoo



Kilmainham Gaol



Trinity College



National Museum of Ireland – Natural History

12. Implementation

Each teacher has responsibility for implementing this school plan within their classroom. The principal is responsible for ensuring all
teachers are aware of the plan and use it within their classrooms.

Ratified on ___________________ by:

_________________________
Lynda McHale
Rosaleen Doherty
Junior School Principal
School Manager
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Information and Communication Technology (ICT) Policy
Introduction
The ethos of The Teresian School expresses the desire that each child should learn and achieve to the best of her ability. We believe that
ICT has a significant role to play in ensuring that each student does so. Our commitment is based on our vision of ICT as a vital tool of
learning and teaching, rather than as an end in itself. We see ICT as enabling students and teachers to engage with the curriculum in a deep,
child-centred and creative way, for example:


Using interactive whiteboard activities enables deep learning in all areas of the curriculum



Word-processing packages encourage the Draft-Edit-Publish approach to both creative and functional writing. This keeps the student in
control of her own creative effort throughout the process and enables her to maximise creative potential.



Internet research enables child-centred learning in a wide variety of topics across the curriculum



Engagement with animation software (e.g. Frames, Scratch, Claymation) supports much talk and discussion as children collaborate to
produce art work that integrates Literacy, Mathematics, Music, Visual Art, Drama and SESE.



Engagement with problem-solving software, e.g., Maths Circus, IXL, encourages the development of concepts in various curricular areas
while also stimulating higher-order levels of talk and discussion.



The use of IWB’s allows teachers to access a wide variety of resources on the internet and to prepare their own material, all of which can be
shown quickly and easily to the whole class. This facilitates professional lesson preparation and presentation and stimulates whole-class
discussion.

99



The interactive whiteboard allows the students to interact with the on-screen resources in a child-friendly way. They are able to touch the
screen and manipulate text and images, thus engaging with the curriculum at a deep level.



The school website provides an opportunity for teachers and students to publish and celebrate their work. The site is updated regularly and
reflects the many activities, achievements and projects in which the school is involved.

Expected Skill and Learning Outcomes for ICT at each Class Level

Kinder A


Become familiar with vocabulary related to ICT: mouse, screen, Interactive Whiteboard, monitor, hard-drive, keyboard, digital camera



Learn to use the mouse



Navigate software by entering, exiting, closing, choosing options, clicking, double clicking and dragging the mouse



Navigate the interactive whiteboard with their hands.

Kinder B


Learn to use a keyboard and type their name



Turn on and safely shut down the computer



Have many opportunities to engage with the interactive whiteboard.
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Class 1 & 2
As for Kinder A and B, plus:


Learn to use Microsoft Word to draft, edit and publish creative writing: using upper and lower-case letters, full stops, commas and
question and exclamation marks; using the spacebar, the return, shift and caps lock keys; highlighting text and deleting; changing font,
adjusting font size and using the Bold, Italic and Underline tools.



Log on to the school website and navigate the class news section to view their classes work which is displayed on the website.



Continue to use interactive whiteboard activities.

Class 3 & 4
As for Class 1 & 2, plus:


Develop further use of Microsoft Word tools such as WordArt, Copy and Paste, Spellcheck, Justify / Centre / Align Left, Print



Publish creative writing



Navigate the school website, especially the class news section



Learn to create folders, store and file work in different locations and retrieve it when necessary



Learn to use an Internet browser to search for information



Use Microsoft Paint to create art work



Learn about safety on the Internet, especially with regard to social networking sites.
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Class 5 & 6
As for Class 3 & 4, plus:


Learn to exploit further features of Microsoft Word such as choosing different fonts, changing colours, using text-boxes, creating columns
and simple tables, etc.



Learn to copy and paste from one file to another



Create a project using Microsoft PowerPoint or Prezi



Learn to use Scratch animation software



Contribute to the termly school newsletter



Explore advanced educational websites



Learn about safety on the Internet, especially with regard to social networking sites.

Safety, Security and Behaviour Issues


Students should only use computers while supervised. The school’s broadband service has stringent security features. Students are not
permitted to access social networking or shopping sites.



The computer trolley is stored in a securely in the school library. Teachers must ensure that computers are safely locked away after use.



Eating and drinking while using the computer are forbidden, and desk space should be tidy with no food, liquid or other items (clay, glue
etc.) present while the computer is being used.
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ICT equipment may not be removed from the school.

The Role of the Computers Teacher
The role involves:


Ensuring each class achieves the above targets



Researching suitable software programmes and keep abreast with advancements for ICT in schools.



Ensuring the laptops are charged and treated with the utmost care.



Supervising the classes, ensuring internet safety practices are adhered to.



Arranging for equipment to be serviced, repaired or updated, as necessary



Keeping a record of equipment



Arranging for the safe storage of the equipment



Time-tabling access to the Junior School set of laptops



Ensuring that all staff are fully aware of the security and behaviour protocols with regard to ICT equipment.

Currently Ria Molony regularly updates the Pre-School & Junior School website.

103

Special Educational Needs
As a school we are deeply committed to providing the best possible learning experiences for children with special educational needs. ICT
has an important role to play in this commitment, as it facilitates deep engagement with the curriculum and caters for a variety of learning
styles. Currently there is no child enrolled in the school who requires the aid of assistive technology, but allowances would be made for
providing the resources needed if this arises.

Staff Development
The current members of staff have received extensive training on the use and educational application of ICT, through initial teacher training
and Interactive Whiteboard training. Staff are encouraged to continue their professional development in this area as in many others. In
addition, the staff members regularly contribute to each other’s professional development in ICT through advice, demonstration and
informal discussion.

Review of ICT Policy
As ICT is such a valuable tool for learning and curriculum implementation, its use is continuously under review by the teaching staff. Matters
such as the new Interactive Whiteboards in Classes 4, 5 & 6, the school website, new software, laptop time-tabling, or difficulties with
equipment are discussed regularly at staff meetings.
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A formal review and updating of the policy will be undertaken every year by the staff. The aim of this review will be to ensure that the
potential for ICT is maximised in the school and that the considerable funds invested are not wasted. The Manager will discuss the outcome
of such reviews and ratify them as she sees fit.

Ratified on ___________________ by:
_________________________
Lynda McHale
Junior School Principal

Rosaleen Doherty
School Manager
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Assessment Policy
Introduction
The core of the Assessment Policy is that all children should experience success at school. The teaching staff will ensure effective
evaluation of teaching and learning through the implementation of the Assessment Policy. This policy endeavours to identify at the
earliest possible opportunity, children who may have learning difficulties and put in place a whole school response to their needs. An
effective assessment policy is central to this core objective.

Relationship to School Ethos
The school adopts a holistic approach to the education and development of each child and the enhancement of teaching processes. An
effective Assessment policy identifies early interventions that need to be put in place to ensure that relative success, increased
confidence and raised self-esteem is achieved.

Aims and Objectives
The primary aims / objectives of this policy are to:


facilitate improved pupil learning



create a procedure for monitoring achievement



track learning processes which assist the long and short-term planning of teachers



coordinate assessment procedures on a whole school basis involving parents and pupils in managing strengths and weaknesses.
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Principles
 Careful thought is given to the purpose of assessment, adopting a wide range of methods to reflect the whole Curriculum and learning
opportunities. The main purpose of assessment must be to facilitate progress in a pupil's learning and to show appreciation of pupils’
work.


Assessment is an integral part of the teaching and learning process, a valuable formative tool.



The range of opportunities for carrying out continuous assessment is increased by good classroom organisation, which encourages
children to work independently while the teacher is concentrating on a small group.



The outcomes of assessment modify our teaching methods, provide feedback on the Curriculum as well as indicate pupil progress.



We recognise the potential for assessment in developing a positive self-image in the pupil from positive and constructive feedback and
the feeling of success, which encourages further study.



In addition to normal assessment, opportunities are taken to record significant points in a child's development, such as:
o a moment of 'breakthrough' in understanding
o surprises and unusual reactions
o interesting examples of strategies for mental calculation
o difficulties encountered and possible reasons for them.



Results of assessment are reported in a way useful for pupils, teachers, parents and other interested parties.



Assessment of behaviour and performance gradually builds up into a profile for each pupil over his school career. This is a working
document for the use of teaching staff only. It is not an official school record. The profiles are stored in the Principal’s office and are
available to teachers on request.



Assessment records must be easy to interpret, useful, manageable and should not be administratively burdensome.
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Cheating during an assessment of any kind is not tolerated in the Teresian School and will be dealt with by the class teacher in
consultation with the Principal.

Policy Content
This policy is geared towards using assessment to inform planning and identify the needs of all pupils including those receiving learning
support and gifted and talented students, so that adequate strategies are in place early enough to facilitate remediation. These strategies
may include pupil self-assessment, pupil profiling, two-way communication between parents and teachers, modification of teacher
programmes, and Individual Education Plans. See also Learning Support Policy.
Formal Assessment
Teachers complete a class hand over in August of each year. The previous year’s teacher discusses students level and hands on files,
Drumcondra scores and any other assessment material that is relevant. Drumcondra tests are currently carried out in May of each year,
this is currently under review and may be changed to November. Kinder A and B do not take standardised test.

Informal Assessment
 Homework and class work are marked, and comments are made as appropriate. The Teresian School has a positive approach to
marking. Work is ticked and dated to indicate that the teacher has looked at it and a written comment to indicate sources of error,
good points etc. will normally be made. Spelling mistakes are underlined.

Class work
 Informal teacher assessment is ongoing during all lessons in response to oral work, team work, skill development, project work etc.
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Homework



Homework is checked both formally and informally in a routine way.

Completion of Project work
The completed project or notes on a topic is collected and marked. The marking recognises excellence and indicates the areas that need
improvement.

Primary to Secondary
The Class 6 teacher completes a detailed assessment report on Class 6 students. These reports are passed onto The Teresian Senior
School.

For pupils leaving the school, up to date records are passed on to the principal by the class teacher for forwarding to the new school.

Standardised Testing
The school administers Drumcondra Maths and English standardised tests. All classes from Class 1 upwards are tested. The tests are
currently administered towards the end of the last term by the class teacher. STEN, Standard and Percentile Rankings scores are recorded
on the class Record template and stored by each individual teacher, with a copy also held in the Principal’s office. The class teachers,
learning support teacher and principal analyse the results for allocation of learning support hours to pupils in September.
Following DES guidelines all standardised test scores will be orally given to parents/guardians at Parent/Teacher meetings and a STEN
score will be written in the end of year reports.
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Psychological Assessment
If class teacher and learning support intervention fails to deliver adequate support the Principal will contact the parents to discuss the
student receiving a Psychological Assessment. An assessment will aid in the support the school provides for the student (e.g. Irish
exemption).

Informal Assessment
The most common form of assessment used in our school is teacher observation, teacher designed tests, projects and homework
(informal assessment). These informal assessments are at the discretion of individual teachers. Records of teacher-designed tests are
kept by the individual teachers and communicated to parents at the Parent-teacher meetings and termly report cards. Each teacher has
discretion as to the format, administration and frequency of in-class testing. The most common types of informal teacher designed
testing in our school are Christmas and Summer tests, Maths tests, spelling tests and quizzes.

Recording
Each pupil has a file which is stored in the administration office. Test scores are usually stored on a class record sheet with a copy in the
office and one in the class of the teacher with overall responsibility for assessment in the school. Information is passed on from teacher
to teacher on a need to know basis. Children receiving learning support in school have an Individual Education Plan (IEP). Sensitive data is
managed appropriately.

Success Criteria
This policy is considered successful if –


Early identification and intervention is achieved



Clarity is achieved regarding procedures involved in staged approach
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Procedures are clear and roles and responsibilities are defined



The learning support teacher has a clearly defined role and objectives



There is efficient transfer of information between teachers

Roles and Responsibilities
It is the responsibility of the class teacher to initiate staged interventions at class level. The learning support teacher works with the class
teacher and parents in creating and achieving the targets set out in the student’s IEP’s. The Principal assumes a primary role when a
Psychological Assessment may be required. Parents have a role at all stages and the lines of communication must be always kept open.

Ratified on ___________________ by:
_________________________
Lynda McHale
Junior School Principal

Rosaleen Doherty
School Manager
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Learning Support and Special Education Needs Policy
The Teresian School is committed to educating each student as a unique human being who is capable of growing and developing
spiritually, socially and academically.

Guiding Principles
All our children have a right to an education, which is appropriate to them as individuals. We want all our children to feel that they are a
valued part of our school community. As far as possible therefore, it is our aim to minimise the difficulties that children may experience.
We aim to achieve this by adopting three principles that are essential to developing a more inclusive curriculum.

Principles for inclusion
 Setting suitable learning challenges
We aim to give every child the opportunity to experience success in learning and to achieve as high a standard as possible.


Responding to children’s diverse learning needs

We take into account the different backgrounds, experiences, interests and strengths that influence the way in which children learn when
we plan our approaches to teaching and learning.


Overcoming potential barriers

We recognise that a minority of children will have particular learning and assessment requirements that will create barriers to learning if
we do not address them through special arrangements.
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Objectives
• To ensure that our duties, as set out in The Education Act 1998, Equal Status Act 2000, Education Welfare Act 2000 and Education for
Persons with Disabilities Act 2004 are fully carried out.
• To enable children with special educational needs to join in the normal activities of the school along with children who do not have
special educational needs.
• To ensure that all children gain access to a broad and balanced curriculum and have an equal opportunity to receive an education that is
appropriate to their needs.
• To identify and assess children with special needs as early as possible.
• To use our resources as efficiently and equitably as possible when assessing and meeting the educational needs of our students
• To provide a graduated approach in order to match educational provision to children’s needs
• To develop a partnership with parents/guardians in order that their knowledge, views and experience can assist us in assessing and
providing for their children
• To take into account the ascertainable wishes of the children concerned and, whenever possible, directly involve them in decision
making in order to provide more effectively for them
• To ensure collaboration with the DES in order to take effective action on behalf of children with special needs
• To ensure that all staff are aware of their responsibilities towards children with special needs and are able to exercise them
• To monitor our effectiveness in achieving the above objectives.
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Roles and Responsibilities
In attempting to achieve the above objectives the School Manager, Principal and staff will take all reasonable steps within the limits of the
resources available to fulfil the requirements outlined in this policy document.

The School Manager
The School Manager will fulfil its statutory duties towards pupils with special needs. It will ensure that the provision required is an integral
part of the school development plan. The School Manager will be knowledgeable about the school’s SEN provision – funding, equipment
and personnel.

Principal – Lynda McHale
The principal has overall responsibility for the day- to- day management of provision. She will work closely with the S.E.N. coordinator and
will keep the School Manager informed about the working of this policy. He will encourage members of staff to participate in training to
help them meet the objectives of this policy. In consultation with the SEN co-ordinator, she will liaise with the SENO with regard to
support hours and is responsible for personnel appointments.

Responsibilities of Staff
All staff should be fully aware of the content of this policy and of the procedures described below. Appropriate in - service will be made
available
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Enrolment
The school aims to meet the needs of any child whom the parent wishes to register at the school as long as a place is available, and the
admission criteria are fulfilled. The Education for Persons with Disabilities Act 2004 states that “A child is entitled to attend the school
which is most suited to his or her overall needs”. Parents are required to notify the school of their child’s special needs in advance of
enrolment. The principal will request a copy of the child’s medical or psychological report. No child can be refused admission solely on the
grounds that he/she has SEN except where the provision required is incompatible with that available in our school.

Stages of Assessment and Provision
Access to the school’s broad and balanced curriculum is achieved for most children by differentiation of class work by the class teacher.
When a class teacher identifies a child with SEN the class teacher should consult with the SEN coordinator /Assistant coordinator and
provide interventions that are additional to or different from those provided as part of the school’s usual differentiated curriculum. The
first line of responsibility for the progress of all pupils in the class lies with the class teacher.

Record of Differentiated Support in class
Class teachers will discuss their concerns with the child’s parents.
The triggers for this intervention could be;
• The child makes little or no progress even when teaching approaches are directed at an identified area of weakness
• The child shows signs of difficulty in developing literacy and numeracy skills, which result in poor attainment
• Persistent emotional or behavioural difficulties which do not respond to behaviour management techniques used by the school
• Has sensory or physical difficulties
• Has communication and / or relationship difficulties.
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The class teacher will complete and monitor the Record of Additional Support for half a term. If this strategy does not work then the
teacher will continue to the next stage.

School Action
In cases where the Record of Additional Support indicates that progress has not improved or if the results of tests (Drumcondra Primary
Reading Test, Sigma T, Belfield Infant Assessment Programme and teacher observation) indicate this to be the case, intervention in the
form of a support teacher will be accessed. Again, class teachers will discuss their concerns with the child’s parents. The action taken will
be as follows:
• The class teacher and support teacher will differentiate the curriculum in specific areas with achievable goals to be implemented by the
class teacher and support teacher
• If there are others in the class with similar difficulties in one or more of the specific areas then a group educational plan will be
implemented
• These programmes will be reviewed and updated every half term
• While every effort will be made to allow the SEN group / individual to remain included in class there may be a need to work part of the
programme in a SEN room with the support teacher or class teacher. We recognise that current practice of mainly withdrawal will have to
change and become more inclusive.
• Where progress is such that the child is no longer giving cause for concern the child will revert to the usual differentiated curriculum
available to all children.
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Resource
The support or class teacher will perform diagnostic tests on these children usually at the beginning and end of the school year. When it
has been identified that a child is still struggling and performing below the tenth percentile despite School Action the class teacher with
the support teacher and SEN coordinators will seek advice from the SENO, in consultation with the child’s parents.


A psychological assessment will be requested.



Other outside agencies may need to be contacted, who will advise on a range of provision including IEP targets and strategies.



The triggers for intervention for resource could be that, despite receiving an individualised programme the child :
o Makes little or no progress over a long period of time
o Continues to work at Primary Curriculum levels substantially below that of children of a similar age
o Continues to have literacy and numeracy difficulties
o Has emotional or behavioural difficulties which substantially and regularly interfere with the child’s learning, or that of
other children, despite an appropriate behaviour management programme and IEP
o Has sensory and/ or physical needs, and requires additional specialist equipment or regular visits from an advisory service
o Has ongoing communication or relationship difficulties that prevent social development, and act as a barrier to learning.



When the special educational needs of the child has been confirmed by the psychologist an application for resource hours will be
forwarded to the SENO.



If the psychologist recommends an exemption from Irish the Principal will see to this under guidance from the DES.

Individual Education Plan
Based on Psychologist’s report, tests, Record of Differentiation and School Action Plan the class teacher with the support teacher, parents
and representatives of outside agencies (if necessary) formulate an Individual Education Plan .
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These IEPs which employ a small – steps approach, feature significantly in the provision that we make in school. By breaking down the
existing levels of attainment into finely graded targets, we ensure that the child experiences success.

This plan includes:
• the nature and degree of the child’s abilities and skills and the degree of the child’s special needs
• the present level of performance
• services to be provided
• services for transition to 2nd level school and
• the goals which the child is to achieve over a period three months.
The strategies set out in the IEP will, as far as possible, be implemented in the normal classroom setting.
The management of the IEP strategies will be the responsibility of the class teacher, support teacher and the Assistant SEN coordinator.

Review of IEPs
The Assistant SEN coordinator will ensure that the review is conducted at the end of three months. The class teacher will consult with the
support teacher, the child and agree on the out comes of the IEP. A draft copy will be formulated and sent home to the child’s parents.
The parents are invited to attend a meeting to discuss or make recommendations to the draft review if they so wish. Again, outside
agencies may play a part in formulating the final copy. The review will be recorded on the IEP form. Where progress is satisfactory it may
be decided that the child remains in Resource. Where the child is consistently achieving targets over time, a decision will be made to
revert to School Action. The review in May will formulate an IEP which will be part of the plan for the next teacher in September. It will be
carried out as outlined above. IEPs for children moving to 2nd level will be used at the consultation meetings with the 2nd level
representative.
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Inclusion
We are fully committed to the principle of inclusion and the good practice, which makes it possible. Our policy, as set out in this
document, will enable children with SEN to be an integral part of our school community.

Ratified on ___________________ by:
_________________________
Lynda McHale
Junior School Principal

Rosaleen Doherty
School Manager
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